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BACKGROUND

The United States Department of Defense (DoD) contracted with the Ohio State University (OSU) to
reviewthe accesand availabiliy of evidencebased educational practicésr military dependentswith
autism spectrumdisorders (ASD) in the states @falifornia, Georgia, North Carolina, Texas, and Virginia.
These states were selectédsed on the numberof assigned military persomh For this reportthe
termsautismand autism spectrum disorder (ASD) are used interchangeably.

This projectvas intended to helfulfill the requirement inSection 587 of the National Defense
Authorizaion Act of 2008that requiredthe Secretary of Bfense to conduca comprehensive
assessment of federaltade, and local educational services on or near covered military installations for
military dependens diagnosed with ASD regarding

1. The local availability of adequate educatibsarvices fochildren with autism

2. The ease of access of children with autism to adequate educational services, such as the length
of time on waiting lists;

3. Areview of best practices in the Weul States for children with autism

The following project objectives wemefined

1. Assess the local availability of educational services for children with ASD on and litaay mi
bases and installations

2. Develop a review of evidendmsed, best practices in educational services for children with ASD
and vet this reviewvith national experts in ASD

3. Create a set of recommendations for the provision of ASD educational services to military
dependent children;

4. Prepare a final project report for theeputy UndeiSecretary of Defender Military Community
and Family Policy

PROJECITEAM

Dr. David Andrews, formédean of theCollege of Edut¢imn and Human Ecologt the Ohio State
University and currently Dean of the School of Education at Johns Hopkins UnjieRsitycipal
Investigator. Greg Maloney, forme8ate Director of Specialdtication for Alaska and Ohio, is Project
Goordinator.Dr. Brenda SmitiMyles an internationally recognized expert on A%a project
consultant.

Advisory PanelTheAdvisory Panebomposed of nationally recognized ASD expangdDoD Education
Activity DoDEAArea Aitism consultants providedthe project staffwith feedback orproject
implementdion and outcomes Panel memberalso suggesteadditional researchtopicsand
resources Panel members included:

! Section 563 of the 2010 NDAA rescinded the requirements of Section 587 of the 2008 NDAA, but the Department
of Defense decided to move ahead with the study to further knowledge of availability of services.
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1 Mr. Bill EastExecutive Director of the National Association of State Directors of Special
Education (NASDSE);
f 5NX» 5F@PAR alyRStftz ! 3a20AF4G4S 5ANBOG2NE / SydSNJ
Philadelphia;
Dr. Samuel OdonDirector of National ProfessionBlevelopment Center for ASD
Dr. Cathy Pratt, Directarf the Indiana Resource Center for Autism;
Dr. Diane Sainato, Associate Professor at the Ohio State University;
Dr. Susan Wikynski, Executive Director of the National Autism Center;
DoDEAAreaAutismConsultants: Jennifer Baldwin, Chuck York, Jill Kleinheinz, Margaret Murray,
Terry Dutton, and Deborah Cureton.

=A =4 =4 4 =4

Biographicasummaries for the project team and advisory panel memtaaes provided in Appendix.A

PROJECT STRUCTURE

Theproject team researched national and statpecificASDdevelopmentghat affect the access to and
availability of educational services for children with ASD. Isatedoldistricts inthe five stateswere
surveyedregarding theeducationalservices they mvide to children with ASDrhis report summarizes
the data collectedincludinga review ofASDevidencebased practiceand of militaryrelated ASD
resources Recommendationgor DoD consideration angrovided

Theproject focused oreducationalservicesfor childrenwith ASDages3-21 providedby publicschool
districtsservingcovered military institutions in the five identified $¢s. Early interventioservices
insurancecoverageand postsecondary transitionvere notincluded

NATIONAL OVERVIEW

This sectiosummarizesationaldevelopmentghat affect the access to and availability of educational
services for children with ASD

Rising prevalence and educational service ratesitiiren with ASDThe number of childenidentified

with ASD has dramatically increaseithin the past decadeThe Centers for Disease Control &
Prevention (CD@roposed an ASD prevalence ratelathild per 110 childrebased on 2006 dataA
British study (Baird, et a2006) suggested ih 100while arother study estimated. in 91 (Kogan, et al).
Many within the fieldsuggest that children with ASD msijll be underidentified. Using CDC data,

males (1 in 70) are more frequenilyentified than femalesl(in 315) Childrerfrom underrepresented
populations araliagnosedess oftenthan their White counterparts. iose who araliagnosed tendo

be olderthan White childrerandmorelikelyto receive another diagnosis (adjustment disorder, conduct
disorder, attention deficit tsorder) prior tothe ASD diagnosis

The number of childremvith ASDreceiving speciaducation services hasgnificantlyrisen Between

the 200601 and the 200708 school yea; the percentage othildrenwith ASD served in public schools
nearlytripled and this cohorhow accounsgfor .6% of althildren enrolled in public schaoln contrast,
the percentage othildrenidentified with intellectual disabilitiesleclined whilehe overall special
education population has remainedlatively unchangedsStill, childrenwith ASD mawctuallybe
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under-identified. One reason is thahildrenwith autisticlike behaviors may be served under other
eligibility categories such as Early Childhood Developmental Delay, Mental Retaudatitiectual
Disabilify), Emotional Disturbangeor Multiple Disabilities

Identification of kildren with ASDThe Diagnostic and Statistical Manual of Mental DisordBiSdition
(DSMIV) includes autism under pervasive developmental disorders (PDD), alorigettitBydrome,
AspergerSyndromechildhood disintegrative disordemndPDDnot otherwise specified (PEOS)
Diagnosis is based on three criteri@ocial ImpairmentSpeech/Communication Defic@gndRepetitive
Behaviors & Restricted Interests

The Individuals with Disabilities Hdation Act (IDEA) definaesitism asa developmental disability
significantly affecting verbal and nonverbal communication and social interaction, generally evident
before age three, that adversely affects dch R Q & né& pedo@rhadcdUhder IDEAchildrenclinically
diagnosed wth autismare not automatically eligible for special educat&mrvicesIDEA requirea child
to experience a significant educational deficit as a result of the disability in order to beeslagibl
special educationThishas been a source of nisderstanding among families, school personnel, and
other provides.

According toAutism Speakghe average agat whichchildrenwith ASDare identifiedis 4.5 years (53
months). Current researcluggestshildren maybe reliablydiagnosed at 24 months arbssiblyeven
earlier (1418 months). Studies further suggest that children wiBDAreceiving servicesyaunger

ages demonstrateimprovedcognitive, saial, and behvioral development. Agrowing awareness ahe
wide range otognitive development, speech and language skitig, socializatiomlemonstrated by
childrenwith ASDis emerging.They SS R ¥ 2 NJ A R Sspecificskllxdsfidts dnorodding t R Q &
servicedo address theespedfic deficitsis also beingmphasized withirthe field.

Service coordination efforts & resource networksresponse tdhe growingnumber of children

identified with ASD dderal and state initiativesave been implementetb increase collaboration
amongpublic agencieand ASDservice providersNationally, he Interagency Autismadordinating
Committee (IACC3pomprised of representatives from the Department of EducafieD)and seven
Department of Health asthHuman Serees (HHS) programiasthe missionii 2 a FIF OAf A Gl G S
and effective exchange of information on autism activities among the member agencies, and to
coordinate autisnrelated programs and initiativess Many states havereated similainteragencyASD
coordination teamswhich aredescribed below

National and tatewide ASD support networkare being created. Entities suchfAstismSpeaksthe
Autism Societyandthe Council for Exceptional Childrerovide a widearray of supports TheNational
Association of StatDirectors of Special EducatidMASDSHjas created a Community of Practice
focusing on ASD in which sixteen states are currently paaticig. Some states hawentified a lead
agency for ASBervices or establishestatewide ASDclearinghousesvhich arealsodescribed below

Funding priorities for ASPublic and private fundinipr ASDBrelated projects continues tgrow. One
study indicated thatASDrelated grants grevby 15% annually betweeh997and2006 In 2009, the
National Institute of Healtt{NIH)budgetednearly$200 million forASDresearch and the 2011 federal
budget includes a recommendatidor approximately$25 millionmore. Reviewers have suggested that
most of this funding focuses on ASD causes and cures, not dzdmed servicesdR 5756, thdraining

DoD ASD Final Report 4

GdKS



and Research for Autism Improvements Nationwide Act of ZDRBIN Actas passed by the House of
Repregntatives in Sember 2010 andf enacted will provide $17 million annually through FY 2016
for grants and technical assistanceitgprove services for individuals with d@rin and their families.

EDUCATIONAL SERVIEEBR CHILDREN WITH ASD

IDEAdoesnotcontain d ¢ AG f A&0é LoRedloFerv gitfildr ivith diddhilides & | NS N
Districts are not, howeverequired to implement a particular methodologyhich is oftera source of
disagreemenbetweenparents and districtsThe dramatidncrease in childrerdentified with ASDhas

focused more attention on theducational servicethey receive particularly evidencdased practices

(EBPs)Dr. Brenda MylesefinesEBPs & (K2 &4S G &adzLJLl2 NISR 6& NBaSI NOK ¥,
asbeinSFFSOGADBS GKNRAZAK | ONARGAOIT ThBsedianescibas2y 2 F Oc
trends in EBPandthe personnel who implement them

EvidenceBased PracticEBPs) The National Proéssional Development Center Aatism Spectrum
DisorderNPDCASD), tli¢ational Autism CentdNAC), and th€enter for Medicare and Medicaid
Service4CMMShave developedists of EBRsAdvisory Panel membeByr. Mandell, Dr. Odongand Dr.
Wilczynskhelped deeloped these respective lists and, this project, collaboratedvith Dr. Mylesto
create theEBP comparisochart contained in Appendix. BEDne EBPApplied Behavior Analgsihas
been the subject of much research and debated is discussefiirther below.

Applied Behavior Analysis (ABABA iggenerallyviewed as a category of practices that includes
shaping, extinctionchainingetc. similar to Positive Behavior Support (PBSbhers equate AB#kore
specificallywith discrete trial training.Although ABA has been extensively resead;ls®me question
its effectiveness for addressimgrtaindeficit areas, such as speédiemguage delaysQuestions
regardingwhether children effectively generalize skills learned in controlled settimigere ABA is
typically conductedto the general emironmentare also raised Proponents responthat the issueis
more aboutwhether providers effectively plan for generalizatiobosage othe amount of time ABA
should beprovidedis also debated. Some believe thatildren with ASD should receiverasich as 40
hours per week. School personnel and other providhenge suggested that for many childré@ hours
is excessive anithe amount of serice should be determined iy G RS&AONA O AY3I GKS OKA
than a predeterminediosage

Eclecticservices District staff members often descrili@eir service approaclaseclectic meaning they

use more than one practice arse some elements of specific practices to creathiglQ & LINHh8 NJ Y ©
term eclectichas assumed a more negative connotatiesentlysincesome see it as an indication that
districts are not implementing thpractices as designed. Another issugli®ther school personnel

have received appropriatiaining to implement multiple practices with fidelity.

ASD providerudelires No statecurrentlyrequiresASD certitationalthoughvarious state®ffer
endorsements.The Department of Defense Education ActiyiboDEAgIso dfers anautism
endorsement While somesuggesthat providers should be certifiedue to the complex natre of ASD
othersexpress concerthis wouldintensifythe speciabducation personnel shortag&ifforts to improve
teacher preparatioractivitieshave ircreased The Autism Societandthe Council for Exceptional
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Children(CECjecently sponsord the development ofeacher competencies in ASD matched to EBPs
Appendix C These guidelinewere approved by CEC atite National Council for Accreditation of
Teacher Education (NCATE)

MILITARRELATEBSDRESOURCES

Thissection provides a selection of resources sponsored by DoD and agencies outside of DoD available
to military families with children with ASD.

DoD and militaryelatedsupportfor families of dependents with ASDoDprovides a number of
resources for famigs with military dependents with ASicluding

1. TheMilitary Interstate Children's Compact CommisglihCCClascreated to address education
transitionissues faced by military families when they are reassigned. By working with member
states and terribries, the Compact seeks moake transition easier fazhildren of military families so
they are afforded the same opportunities for educational success as other children and are not
penalized or delayed in achieving their educational goals when trangfenom DoDEA or another
state. Thirtyfive states have joined the Compact, including California, North Carolina, Texas, and
Virginia.

2. TheTRICARE Enhanced Access to Autism Services Demonstratiompfndpies families of military
dependents with AB up to $36000 annually for ABAesvices Currently ABA is the only practice
that TRICARE includes in its demonstration projé&ICARE requiresrvicedo be provided by
Behavior Analysts (Supervisors) or Assistant Behavior Analysts (Tewiffgd by the Behavior
Analyst Certification Boar@BACBand enrolled in TRICARE. Adoag to TRICAR985 Supervsors
and 4924 Tutors were enrolled as of November 2010. Comparefigiares fromDecember 2009,
the number of Supervisors has more thaipled while the number oTutors has more than
doubled. Certification is not required to implement ABA practices in schamaisABA practices are
commonly used in schools by educational professmfdde demonstration was scheduled to expire
in March2010 but was granted a two year extension through March 2012, partly diesvier-than-
expected utilization by military families

3. Reaching and Teaching Children with Autism Spectrum Disorders: A Best PractegaiGlisbded
by DoDEAprovidespracticd informationabout appropriate educational strategies and
programmingfor family members and providesgorking with children with ASD
(http://mwww.dodea.edu/curriculum/special_ed/pdf/AutismGuide.pylf

4. TheMilitary HOMEFRONInline resourcecontains:
1 information for navigating public school systems;
1 HOMEFRONT Conniects, a social networking tool;
1 TheDoD Special Needs Parent Todlkitp://www.militaryhomefront.dod.mil/).

5. Military OneSourcerovides a 24/7/365 call center for information and referral, and access to
special needs specialty consultanidilitary OneSource also providagormation on a variety of
issues related to special needs including webinars and an online library with eBooks on ASD.
(www.militaryonesource.com
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Resourcesreatedby agencies outside of Dabclude:

1. The Organization for Autism Research (Od&)elopeda website specifically for military families
with ASD dependents entitle@peration Autisnfwww.operationautismonline.organd published
Life Journey ThrotgAutism: A Guide for Military Famili#mt contains educational informatiofor
military families;
(http://mvww.researchautism.org/resources/reading/documenidilitary%20Guide_ WEB. plf

2. Exceptional Paremhagazine created section on its websstdevoted to military families;

3. STOMHKSpecialized Training of Military Familieshisfederally-funded Parent Training and
Information PTI) center for the militaryral provides a varigy of support serviceto military
familieswith special needs, including ASDhe role of PTIs is discussed below.

STATRASD OVERVIEW

IDEA provides statasith flexibility for decidinghow to implementcertainprovisions Sates may
supplement IIEA requirements, but not restrithem. Consequently, aariety ofpolicies and pactices
related to ASD are found amostates This sectiosummarizes théSDeducationaldevelopmentsn

the five states that influence the accessdand availability of educational services for children with ASD
More detailed summaries for each state are contained in Appelddix

Educational definition ofu#tism. Most state definitions reflect the IDEA definitioof autism cited

earlier, includingthe component that the conditiomustresult ina significantly negativeducational

deficit that requires specialized ingiction. Higibility teams in Texamnustfurther reviewwhethera child

with ASDrequires any of elevestrategies, includig extended educational programming, positive

behaviot f & dzLJLJ2 NII & G NI (0 S DA [3SSR  FLyNR QdaA 0 S2aFp¢a NB a S NOK

Number of bildrenwith ASD srved For each of the five state$able lliststhe number ofchildren
with autism including military chdren, servedby local schoolsthe percentage of all studentsith
individual education plans (IERBat students with autismiepresent;the percenageincreaseof
students identified with autismsince the 1992000 school yeaand where autism ranks amng all
disability categories.

Table 1. Autism Enrollment Information

Categories CA GA NC TX VA
Numberof Studentsw/ Autism Served 59,690 10,312 | 10,313 | 26,003 | 10,092
Percentof Students w/IEPswith Autism 8.8% 5.8% 5.4% 5.7% 5.2%

PercentIncrease irStudents ldentified w/ | 327% 371% 291% | 265% 353%
Autismsince1999-2000

AutismQ Rankamong Disabily Categories | 3 8 6 6 7

Californiahas the largespopulation of students with autism among the five states, which raskhe
third largestcategory ofservice in California; highest among ttates Snce the 19992000 school
year,the number of children with ASD has more than triplethiree statesand nearly tripled in the
other two.
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Supportservice gucture. Allfive states provide or sponsor statewide assistance effortcfaldren

with ASD Allbut North Carolina utilize regional support structures that prowddevices such as
professional developmentelated services, and assistive technolotsyNorth Carolinanine regional
TEACCHIieatment andeducation ofAutistic andCommunicatiorRelated ldndicappedChldren)

centers provide ASD services, typically on a contractual basis. The North Cagphnarent of
Education hasreated a set of autism professiorddvelopment modules for onsite training of district
level ASD problersolving teamslnstitutes of Higher Education (IHES) and private-payfit agencies

also provide services including professional development, offsite ASD programs, and family support.

Statewide ASD taskifces California and Texas have standigismtask forces. In 2009, theloint
Legislative Audit and Review CommisgtirARC) in Virginia conducted a comprehensive review of all
service sectors related to ASD. Its recoamaiationscontinue to beevaluated and implemented.

Statewide ASDiearinghouses Virginia and Texdsave statewide clearinghouses that provide
information on researcipased practices, professional development, resources, and other information
related to ASD Legislation creating th@alifornia Autism Spectrum Disord&earinghousgvas passed

in 2008 but subsequently vetoed.

Statewide ASD scholarshippgrams In 2007, theGeorgia Special Needs Scholarship Progvas

edablished and provides aaverageof $6000 per year foeligiblechildren One requirement is that a

OKAft RQa LI NByida Ydzad o6S DS 2 NHEHalimphdbtheladeSydi militafy2 NJ | (
families tothe program legslation was introduced iNirginia and Texato creak similar programs, but

neither initiative passed.

Credentials and certificatiorelated to ASDNo state requires ASD certification for school personirel.

2009, the California state le¢asure created y & | dzi K2 NA T | G A 2 yrhaydddtother 5 G K I (i
existing certification. Eleven institution$ higher educationwvere approved to provide training for this
authorization. Texas Tech University offers anline ASD certification prograand regional support

agenciesn Texagprovide ASDcertification traning. In Virginiagredentialing programs relateto ASD

were establishedbased onJLARC recommendatigrad the Virginia Autism Council provides tuition
reimbursement for teachers who participate. Georgia and North Carolina do netdralorsements for

ASD although some pesecondary teacher preparation programs provide academic emphases in ASD.

TRICAREnrolledABA poviders According to TRICARE, a total of 985 Supervisors and 4924 Tutors were
enrolled as of November 201(able2 lists the number of supersorsand tutorsenrolledin each of the
five states

Table 2. Number ofRTICARE Enrolled Supervisofasrs by State

Personnel CA GA NC X VA
Supervisors 251 29 37 59 49
Tutors 2359 62 140 204 157

Thedifference amongstates isnotable. Virginia and Texas se the most military children with ASD but
California has a much higher number of supervisors and tufbinese personnéiave limits on the
number of dildren they servewhich may resulin military families competing with other families for
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their services and also redudeet numbe of military families that mayparticipate in theTRICARE
Enhanced Access to Autism Services Demonstration Project

Parent Training & Information Centers (. TPTIseceive funding through IDEA poovide training,
resources and support to parents dfildrenwith disabilities. Bch state and territory haat least one
PTI, whiledrger statesnay have more California has 7 PTI centers and 5 Community Parent Resour
Centers (CPRCs) that provide support for parents from urefgesented populations. The 7 PTls are
among the 14 Family Empowerment Centers that receive state fildiglato ensure parents ofhildren
with disabilities have access to information, training, and psepport. Texas has 3 PTI centers while
North Carolina has 1 PTI center and 2 regidenaily support centers. Georgia and Virginia each have
one PTI centerMilitary families are able to utilizéése serviceand are also served by STOMP.

Military Interstate Children's Compact Commission (MIGCTjornia, North Carolina, Texas, and
Virginia have joined the MICCC.

SCHOOL DISTREITRVEY OVERVIEW

This sectiordescribes the school disttisurvey and summarizes the results

School districtigvey. To obtain informatiorabouteducational services for children with ASBhool
districtsthat serve covered military installatiarin the five statesvere askedo complete a survey

Project staff memberbegan contactinglistricts inDecember 209 to alert them to the upcoming

survey ando confirm contact information. fie survey waghen disseminated online and viaraailin
February 2010 After the initial set of responses wasceved, DoDreviewed andorioritized the

remaining districtdased on the number of military dependents assigned to the installa#@sistance

with obtaining district responsewas provided by NASDSE, the five state departments of education, and
the Cound of Administrators of Special Education (CASE). A total of 93 responses were obtained,
including 100% of the priority distrigtalthough not all districts answered all questiongheproject

team followed upwith these districtsaand incorpoated any alditional informationinto the results.

The survey containefive sections: District CharacteristicEducational ServiceBistrict Personnel
Challengesand, ResourcesThis sectiorsummarizes the@verall district responsesMore detailed
information abouteach districtis contained in thé&ducation Directory for Children with Special Needs
developed through this proje@nddescribed below

A. District Characteristics
Districts were asked to provide information about their enroliment.

1. Popuation classifications of participatingadricts The survey asked districks provideoverall
student enrollmentdata. All ninetythree districts respondedBased on criteria from the.S.
5SLI NIYSyYyid 2F 9RdzOF (A 2y QrespdngiridistkicisdaéliSteddy 9 RdzO | { A
percentage in Table.3
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Table 3 Size of Responding Districts

City 40%
Suburban 26%
Town 15%
Rural 19%

These fgures indicate that over fiftglistricts in the five states araf considerable sizeSince érger

districts and communitiegypically possess more resourcesstervechildren with disabilitis, this

provides assignment personnel flexibility with recommending sites to military families with children with
ASD anaan helplessen the impact on an individludistrict.

2. Average district erollment The survey asked districts to providisability enrollment data.Table 4
provides the averaged responses of the distratshe average districenrolimentbased on the total set
of responses.

Table 4 Average Enrollments of Responding Districts

AverageEnrollment 28,955
AverageNumberof Children withDisabilities 3,476
AverageNumberof Children withASD & yrs. old 42
AverageNumberof Children with ASD-81yrs. old 267

Children withdisabilities represent2% of the total enrollmenin the responding districtsvhich is
consistent with the national averageChildren with ASD constitule1% of the total enrollmentyhich
is alsoconsistat with national prevalence figures citeghrlier.

B. Educational Services
Districts were asketb describethe edu@tional services thegrovide to childre with ASD agesS
years old and @1 years old

1. Intensive support forkgldren with ASDThe survey asked districts ientify the number of kildren
with ASDthat received inénsive 1to-1 supportfor varioustime increments Table 5 lists the mean
number of children served for each time increment

Table 5 Provision of Intensive Support for Children with ASD

ServiceTime 3-5 year olds 6-21 year olds
10 hours or less/week 8 46
11-20 hours/week 16 31
21-39 hours/week 7 55
40 or more hours/week 1 2

For 35 year old childrenthe largest cohortecdavedintensive supportl1-20 hours per week, i2-4
hoursper day This is consistent with the fact thenost preschool programs are haléy. Althoughthe
largest number of childrewith ASDages 621 receivedntensive supporfor 21-39 hours per weekthe
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second largest receidel0 hours or fewer Thigeflectsthat somechildren with AS@re higher
functioningandrequireless intensive support aralso suggestthat districts are improving their ability
to servechildrenwith ASD in more typical settings with lessed of intensivesupport.

2. Service [acements.The survey asked distridis identify the number of children with ASD they
served invarious settings Table 6 provides the mean number of children served in each placement.

Table 6 Service Placements for Children with ASD

Service Placements 3-5 year ads | 6-21 year olds

Regular education classroom with no support 1 6
Regular education classroom with support 17 58
Removed fronthe regular clag®om less than 21% of the day 6 54
Removed fronthe regular classoom more than 60% of the 14 80
day

DayTreatment Program (in district) 2 3
Day Treatment Program (out of district) 1 16
Residential Treatment Program (in state) 0 1
Residential Treatment Program (out of state) 0 1

For children ages-8, instruction in the regular classroom aimda settingremoved fromthe regular
classroom for more than 60% of the day were the twost common responsesOne factor may be the
intensity of needs the children experience, with higher functioning children being served in the regular
classroom and those with merintensive needs in the more restrictive setting. This result may also be
partially explained by how the regular preschool classroom is defined. In the five states, districts are
only required to provide preschool services to children with disabilit@snsequently, the regular
preschoolklassroom isisuallythe same as the special education classrodmrvey respondents may

have thought that a child with ASD in a typical preschool classroom was actually in the more restrictive
setting.

For childrerages 821, the largesttohortwasremovedfrom the regular classroorfor more than 60%

of the day. However, children served in the classrooth wi without supportand children remove

for less than 21% of the daypmbined to form alarger cohort than thse served in more restrictive
settings. This may again reflect services provided to higher functioning children, services provided in
inclusive settings, and districts becoming more skilled at sephiidrenin more typical school
environments. The responses also demonstrate that most childmeith ASD are served in their home
districts.

2. Educational servicesThe survey asked districts ientify which educational practicdbey
utilized r children with ASD. Tableligtsthe top twelve practices.
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Table7. Educational Services for Children with ASD

Educationaervice Percentof Districts Using
Functional Behavior Assessment 93%
Picture Exchange Communication System (PECS) 86%
Sensory Supports 83%
Prompting 80%
Augmentative/AlternativeaCommunication Device 79%
Visual Supports 78%
Applied Behavior Analysis 73%
Social Narratives 73%
TEACCH Interventions 73%
ComputerAided Instruction 72%
Social Skills Training Group 70%
Differential Reinforcement 67%

The most frequent responseyufctional Behavior AssessmegfBA)is a process foretermining the
purposeunderlying a chil® & o SiiKdrd@rkoriidte a plan tdelp the child develop more

appropriate behavioral choices to accomplish the same purpddiough FBA and Promptirge

components of ABApsne advisorypanel members expressed surprise that ABAIf was notranked

higher. Sensory supports are not currently recognized as a category of evidbaiseel practices;

however, sensory interventions can be found in the E&Bgories of: (a) antecedent package and (b)
multi-component package as identified by CMS, NAC, and NPDC in the comparison chart in Appendix B.

4. Dispute esolution IDEAprovidesparents theoptions ofrequesting nediation, filing an
administrativecomplaint, or requesting a due processaningto resolve disputes with districtsThe
survey asked district® providethe number of these events related to A8iat occurredbetweenthe
200607 and the 20089 school yearsTable 8 provides thmean rumber of responses.

Table 8 Dispute Resolution Activities

Mediation 15
Complaints 02
Due Process 01

Thehigher incidencef mediation requestss a positive feature given &t the process often improves
communication between parents and districtShe number of complaint and due processuests is
relatively low
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C. Dstrict Personnel
1. Professional dvelopment. The survey asked districts provideinformation aboutthe amount of
professional development focusing on ABBy provided totheir personnel Table diststhe
percentage of individuals in the responding districts that receetified amounts dfainingon ASD

topics

Table 9 Annual Hours of Professional Development

Annual Hours of PD Professional Paraprofessiona
0 hours 5% 6%
1-5 hours 23% 36%
6-10 hours 19% 20%
11-15 hours 8% 9%
More than 15 hours 45% 29%

Nearlyhalf of the professionalservingchildren with ASD receidemore than 15 hours oASDiraining
annually. Although theontent or effectivenessf these activitiess not known, this is aignificantievel
of training At the same time, 42% reced/20 hours olessand 5% receivéno training related to ASD
Under IDEAparaprofessionalsnay perform only limitedunsupervisedluties. Howeverstafiingand
resource shortageim some districts may result in paraprofessiorsdsumingadditional respasibilities
The fact thatover 60%of paraprofessionalseceived 10 or fewer hour®f training per yearand 6%
recavedno training,is consequentlya concern.

2. Providers of Professional Developmenhe survey asked districts to identify the profession
affiliation ofindividuals providing ASD training able 1Gummarizes the results.

Table 10 Providers oASD Professional Development for Districts

Affiliation % of Districs Using
District Personnel 49%
Regional Educational Support Staff 21%
Consultants Hired by District 19%
Educational Service Agency Staff 9%
College/University Faculty 6%
StateDept. of Education Sth 5%
ASD Support Agency Staff 1%

District personnel are the most frequeptoviders of ASD training in school3his raises the question
for some individuals dfiow to make certain district personnare appropriatelhtrained orprepared to
lead these activitieand ensure practices are implemented with fidelity

3. ASD training topicsThe survey asked districts ientify the ASD educational servicis which
their staff members werérained. Table 11iststhe ten mostfrequent responses.
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Table 11 ASD Educational Service Training Topics

ASD Educational Services % of Districts Responding
Applied Behavior Analysis 75%
Functional Behavior Assessment 75%
Augmentative/Alternative Communication Device 74%
PictureExchange Communication System 69%
TEACCH Interventions 64%
Discrete Trial Training 60%
Social Narratives 59%
Visual Supports 57%
Social Skills Training Groups 55%
Prompting 52%

ABA is a frequent topiaf trainingeven though it ranked seventin theeducational servicelstin Table
7. PECS, ranked second on the senlisgsvas fourthon the training list, while sensory suppsndid
not rank in the top tereven thaigh it was third on the servicdist.

4. Access to Bad CertifiedBehavior Aalysts(BCBAs The survey askedstrictsto identify whether
they currentlyemployedor had access t@ervices provided by BCBABightyfive (85) districts
resporded and4d7 (5%%) reported they currentlgmployed one or moreBCBA, or had acess to their
services.

D. Challenges Barriers
The surveysked districts to identifghallenges or barriers they experiemtim providing serviceto
childrenwith ASD Themes that emergeihcluded

1. Theincreasing number of childradentified with ASDand the compexity of theirneeds;
2. Limited resourceto support the educational services provideddaildrenwith ASD;

3. Limited acess to resources in smaller districts;
4

Recruiting, training, and retainirgualified general andpecial education teacherslated service
personnel, and paraprofessionals;

5. ABArelatedissues includinthe need for more BCBA#)e need for more school staff to be
trained in ABA, and the tendency of some parents to wanty &BA services

6. Developing and maintaining effectiveramunication wih parents

The survelsoasked districtso indicateif there wereissues specific to military dependents with ASD

or their families that affected access to educational services.nids frequent response wabkere

were no differences iservices or isss for military families congred to the general population. dges

that emergel related to the impact of frequent movesm aOK A f RQ&a SRdzOF GA2y Ay Of dzRS

1. Access to complete educational records;
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Parental involvement in school activities;
Lack of continuity irservices provided,;

Implementing the IEP as written due to differences in servicesmally and internationally; and,

o &~ W DN

Increase in number of military dependents with ASD enrolled in some districts due to the
availability of sevices ina particular district.

E. Resources
The survey asked distridis identify what additional resowesthey offeredfor family members of
children with ASDTablel2 summarizes the responses.

Table 12 Additional District Resources for Families of ChildrdmASD

Parent/Family Resources % of Districts Responding
Parent Education or Training 73%
Parent Support Groups 70%
Library of ASBelated materials 58%
Sibling Groups 18%
Parent Mentors 15%
Parent Resource Centers 05%
Other 14%

The top threeresources were parent education, parent support groups, and a library cféi&ied
materialsthat family members could useDistricts were also asked to identify any additional
educational support resources that were available to the district or tolfamwithin the district.
Responses included partnerships with institutes of higher education and access-poaifibisupport
agencies.

EDUCATIONIRECTORROR CHILDREN WITH SPECIAL NEEDS

The project teantollaboratedwith DoD to create an educatial directory entitledThe Education
Directory for Children with Special Needoduced in both online drprint versions, the directory
summarizes the information presented in this report and includessidual district pages listing contact
information, enroliment, and ASD servidescriptions The Directoralsoprovides useful suggestions
and resources to help assignment persorasdistfamiliesin preparing tamove into a new community
and schoobdistrict. Both directoriesvill be available in early 2011.

It should be noted that maintaining and updating the information regarding ASD services collected
through this project, as well as collecting similar information for additional states amtsesectors will
require a significant commitment of time and resources.
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PHASE I

DoD has contracted with the Ohio State University to conduct a second phase of this pRijase Il

will continue the focus on ASB 10 additionaktateswith a high concentration of military families

Phase Il will also include a review of early intervention services in all 15 states, as well as review the
availability of services for children with intellectual disabilities and emotional/behavdisatders. The
information obtained in Phase Il will be used to update and expand the education direEtoage 1|
activities are expected to be completed by October 2011.

CONCLUSION

Developments affecting the access to and availabilitydafcational servicefor military children with
ASDat the national and state levels were reviewed, as well as those related to On®clear trend is
the number of childrendentified with ASDand served by school distriatentinues toincreaseresulting
in greater focuson theeducationalpractices used, particularBvidencebased practicesThesurvey of
school digricts servingcovered military installatios in five stateindicatesthat children with ASD do
have access tevidencebased edaational servicesalthough not neessarily the type andr amount
parents wouldchoose It appearsthat children with ASD, particularly those with mdntensive needs,
may be more effectively served in larger communities where they typicailg accesg more
educational as well as communitysources While districtgeport military families have the same
access to services as other families, the mobility of military families affects the consistency and
continuity of services received lbgilitary chldren with ASD.

RECOMMENDATIONS

Based on project findings, the following set of recommendationsncreasinghe access to and
availability of appropriate educational services for military children with ASD is presented for DoD
consideration.

1. BEncourage assignment personnel to utilize tducation Directory for Children with Special
Needsn a similar fashionsathe OCAUS directory is used oversdaselp effectivelymatch
military families with children with ASD to appropriate school districts.

2. Create a set of decision rules for assigning military families with children with ASD to
installations located ikommunities and served by school districts that have the capacity to
meet these needs. As discussed above, children wittermtensive needs will typicalhave
access tanore services, including early intervention, community supports, and access tea BCBA
in larger communities and school districts.

3. Provide training and resources for EFMP Family Support personnel on issues relateddo ASD
assist them in serving as a resourcerfolitary families with children with ASD. Topmay
include a basic unastanding of the characteristics of ASD, early intervention and special
education services available on or near the installation, and contact information on how to
access services.
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4. Support EFMP Family Support personnel in establishing family suppopsgiméacilitate the
sharing of information and resource$hesegroups would be particularly helpful in reaching
out to military families with children with ASD who are transitioning to a hew school district.

5. Provide financial support to individuals wihre pursuing their BCBA accreditation in order to
increase the availability of certified ABA providers to military families. This would especially
apply to larger installations where more military familtbat have childrerwith ASD may be
assigned. étential participants in this type of program may be military spouses or tutors
currently enrolled in TRICARE.

6. Createa process to obtain feedback from families of children with ASD, DoD assignment
personnel, and family support personnel regarding issheyg experience related to ASD
educational serviceand their suggestions for improvement.

7. Add ASBrelated content to the clearinghouse DaoD is establighimcollaboration with the U.S.
Department of Agriculturat Penn State University.

8. Procure or deglop trainingactivitiesand materials fomilitary parentsof childrenrecently
identified with ASD Activities could focus on increasing parental understanding of ASD and
their awareness odvailable resources including support groupsaining could & provided
online or in person and focus on the characteristit&SD, special education procedures,
educational interventions, and issues and resources that pertain specifically to military
personnel, such as the impact frequent moves may have on childith ASD.

9. Develop a set of guidelines antbnitoringprocess to help ensure an equitatdssignmenbf
military childrenwith ASD among school districts.
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GLOSSARY

AspergeiSyndromedevelopmental disorder that affects a person's ability to socializecantmunicate
effectively with others.

Autism developmental disability significantly affecting verbal and nonverbal communication and social
interaction, generally evident before age three;

Autism Spectrum Disorders (ASEjtegorical term thaencompasses the various syndromes related to
autism. Often used interchangeably with autism and pervasive developmental disorders.

Board Certified Behavior Analyst (BCB®havior analyst certified through the Behavior Analysts
Certification Board.

Childhood Disintegrative Disorder (CDIdevelopmental disorder in which children develop normally
until ages 2 to 4, but then demonstrate a severe loss of social, communication and other skills.

Department of Defense Education Activity (DoDE&Id activity of the Office of the Secretary of
Defense that has thmission to plan, direct, coordinate, and manage the education programs for
eligible dependents of U.S. military personnel and civilian personnel of the DoD.

Diagnostic & Statistical Manual of Mentalsorders (DSMpublication of the American Psychiatric
Association (APA) that contains the diagnostic criteria for all mental health disorders for children and
adults, including autism. DSM is the current edition and DSWMlis expected to be publishéal 2013.

Dispute Resolutiominder the Individuals with Disabilities Education Act (IDEA), parents have the right to
request mediation, file an administrative complaint, or request a due process hearing to resolve special
educationconflictswith school dstricts.

Evidence Based Practices (EBB)icational practicesupported by research findings and/or
demonstrated as being effective through a critical examination of current and past practices.

Exceptional Family Member Program (EFMBInponent withinthe military that provides support to
military families that include members with exceptional needs, including ASD. Each branch of the
military administers its own EFMP for its members.

Individuals with Disabilities Education Act (IDEAyeral law thatequires public school districts to
identify children with disabilities and provide them with a free and appropriate public education in the
least restrictive environment.

aAf Al NE LYGSNRGIGS / KOICRMEed®addless ¥dullarOtiansitiod Y YA da A 2y
issues faced by military families when they are reassigned so they are afforded the same opportunities
for educational success as other children.

OCONUS Directory of Special Nepdsvides information about the level of special educatservices
available in overseas military communities.
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Pervasive Developmental Disordeategorical term that encompasses several developmental dissyde
such as autism or Asperggrrdrome, characterized by severe deficits in social interaction and
communication or by the presence of repetitive, stereotyped behaviors.

Rett Syndrome rare genetic disorder that affects the way the brain develops. It occurs almost
exclusively in girls.

TRICARHEealth care program serving active duty service membeasional Guard and Reserve
members, retirees, families and survivors worldwide
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APPENDIX:AProject Personnel

This appendix includes curriculumasatand biographical summaries the project team and the
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interactional intervention model with high risk young adolescents: SGo& N 2 dzii 02 YS d ¢

Poster session presented at the annual meeting of the Society for Research in Adadestasshington, DC.
Dishion, T. JAndrews, DWZ 9 / NRaoez [ @ oMmppmZ ! LINAE 0@ GCNRBY TFI YAf

G2 aLIKSNBa 2F FR2tSa0Syid NBflGA2yaKALA®E t I LISNJ LINB &S
Biennial Coference, Seattle, WA.

Dishion, T.JAndrews, DW&t | G G SNER 2y X D® omdppnsE b2Fd0 G! yiAaz20At ¢
OKAf RK22R (2 I R2t Sa0SyO0So¢ tNBééyuSR AY | aedyYLlLl2aaidzy 2
American Society of Criminology, 42nd Annual Meeting, Baltimore, MD.

Andrews., DW.O Mdppn = Wk y do & G¢KS YAONR&A2OAILE LISSNI AYyiGSNI OGA 2
RSt AYIljdzSyOe o0SKIGA2NREDE t NBaSyidSR G GKS &aS02yR | yydz

Adolescent Psychopathology, Costa Mesa, CA

Dishion, T.JAndrews, DWz g t | G GSNBR2Yy X Dowod oMMy @ b2dd0 o aLydSNL
adolescent delinquent behavior: 48n & S| NJ 2f R 028 & ®¢ t FLISNJ LINBaSydiSR i
Applied Behavior Therapy, Washingt@cC.

Long, E. 8&ndrews, DWO My y S b200did | AFASNF RSl NS € ljdzl €t A 68 pe t NJ
Conference of the National Council on Family Relations, Philadelphia, PA.

Guss, T., Zvonkovic, A.Adrews, DW6 My y = b 2 @ ® dyed andécdntinRoBdNderBpioydil husbands:
5AaliAyOGAz2ya 6@ AyO2YSI YIFENRGIE GNIXAGAS FyR f20dza 2F O;
Council on Family Relations, Philadelphia, PA.



Andrews, D.W.Sugawara, A., & Cate, R. (1987, Nbv.) ¢ DSYRSNJ NPt S 2NASy il u)\ 2y | yﬁe L
LINE&aOK22f OKAf RNBYy ®¢ t NBaSyGaSR 4 GKS ! yydz ¢ 2YFTSNByY
Emery, B., Henton, J., Cate, RA&drews, DWO My T X b2@d0 & tidelo@ar®pktnaritalF F SOGA Yy 3 |
Gr2f SyOSod¢ t NBaSyGdSR G GKS !'yydzt /2yFSNByOS 2F GKS |
Andrews, M. 8Andrews, DWO Mmpy T = h Ol 0 ® G¢KS NBflIGA2yaKAL 0SisSSy |

LINE o f S \sénted at thet AMEican Dietetic Association Annual Meeting, Atlanta, GA.

Hare, J., Pratt, C., &ndrews, DWO My c X b2 D0 @ Gt NBRAOG2NR 2F odz2Ny2dzi | Y
VdNESA Ay K2ALAGHE & | YR v dzNESoyicly ok AgvidAnmbial MeetinylBatt Sakai SR G
City, UT.

REFEREED PRESENTATIONS (continued)

McSkimming, S. &ndrews, DWO My c =X b 23 u G/ 2LAY3 YR aiNBa AY Tl Y.
AYFlLyld RSIFIGK a@yRNRYS®E t éyué Fd KS 1 yydz | 2y FSNJ
Dearborn, MI.

Whyte, K. 8Andrews, DWO My ¢ = WI Yy @0 @i A 20yt NISKANPKd2RK CB2RYdeduzi SNJ | & & A
Presented at the Association for Educational Communication and Technology Annual Conference, Las Vegas, N

< ax

Andrews, M. &Andrews, DWo My p = h O dssigted videb dstrldiai & &autritieeducation
LINEINI Y F2NJ LJNJSaO K22t OKAf RNBy ®¢ t NEBaSydiSR 4 G4KS 1 yy
Orleans, LA.

Andrews,DW3 YNI yil X ad ompypZ ! LINREf O D Gt KEAAOIE FAGNY OGAQ
LIS N S LRiesehtgddat the Biennial Meeting of the Society for Research in Child Development, Toronto,
Canada.

Krantz, M. &Andrews, DWO My 0 Z | LINAf 0 ® G¢KS NBfIFGA2YAKALl 60Sis
Presented at the Biennial Meeting of thecBety for Research in Child Development, Detroit, MI.
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FUNDED PROJECTS

Office of the Secretary of Defense/National Institute for Food and Agriculture (Cooperative Agreement).
Implementation Grant: Development of an early childhood laboratory school mitteoenhance facgéo-face and
online training of military child care workers. $1,799,000 04/15/2008/14/2011, Principal Investigator.

Office of the Secretary of Defense/National Institute for Food and Agriculture (Cooperative Agreement).
Implementatbn of a program review of educational services for Autism Spectrum Disorder (ASD) available to
military dependent children. $419,997. 09/01/200012/31/2010, Principal Investigator.

Office of the Secretary of Defense/National Institute for Food anccAljuire (Cooperative Agreement). Initial
Planning Grant: Development of an early childhood laboratory school network to enhane{a and online
training of military child care workers. $199,960. 09/01/20@®/31/2010, Principal Investigator.

Office of the Secretary of Defense/National Institute for Food and Agriculture (Cooperative Agreement). Initial
program review on Autism Spectrum Disorder (ASD) services for military dependent children. $75,000. 09/01/2009
- 08/31/2010, Principal Investigator

Nationwide Insurance Foundation. Data Driven Decision Making in Public Education. $950,000.
May, 2009 June, 2012, Principal Investigator.



Nationwide Insurance Foundation. Evaluation of Project Mentor in Columbus City Schools. $350,000. May, 2009
June, 2012, Principal Investigator.

National Institute on Alcohol Abuse and Alcoholism (NIAAA18 AA0151001A1) (2004). Reducing college
drinking: Testing a town/gown coalition. Multicomponent research and evaluation project for the prevention of
out of control parties and riotous behavior. Investigator (approximately $780,000 total through 9/2007) Initial
Principal Investigator, transferred project to Dr. Cynthia Buettner in 2005

FUNDED PROJECTS (continued)

National Institute of Mental Health (2093 Ohio Department of Mental Health. Understanding attitudes towards
evidencebased practices within the mental health systems of Ohio ($99,960) Principal Investigator

Ohio Jobs and Family Services (2002). Partnerships for Success Academy at THerCemtaing Excellence.
Focused on engaging communities in strategic planning that leads to comprehensive, eXidsade
preventions/interventions with children and youth ($400,000 annually) Principal Investigator

Ohio Department of Education (200@enter for Learning Excellence: Research, evaluation, training and technical
FadaAradglryOS F2NJ hKA2Qa !'f SNYFGASBS 9RdzOFGA2y [/ KIfftSyasS |

Ohio Department of Mental Health (2000). Center for Learning Excell Research, evaluation and training
related to schoebased mental health services including support of the Sehaséd mental Health Network
(CCOE), ($250,000).

U.S. Department of Health and Human Services, Substance and Mental Health Servicéstraton (2000).
Youth Violence Protection via the Ohio Mental Health/Alternative Education Network ($330,000).

The Learning Place (1998). Secured private funding ($2,700,000) to create a center-frskhighth in Dayton,
Ohio. Collaborative effowith Dayton Five Rivers Metro Parks and Ohld.4Funds secured through Ohid#4
Foundation.

Youth Volunteer Training Program (1997). Wrote grants, lobbied legislature, and received special line item funding
($800,000) to be used to develop a modeltrdchild development training program for volunteers working with
youth.

lams Pet Therapy (1997). Wrote proposal to develop and implement a program designed to have youth and their
pets serve as companion animals and in therapeutic interactions witelttexrly and handicapped. Funded by
lams Pet Food ($65,000)

A Model for Corporate Family Camp (1997). Wrote proposal to development, implement, and evaluate a model
family camp focusing on building the corporation's capacity to meet the needs of emfddgeslies.
Longaberger Company ($40,000).

OSU Cares Adolescent Network Research Initiative (1997). Wrote proposal and received funds to convene and
support OSU faculty interested in research and programming for children and youth ($5,700).

Committed Rrtners for Youth (1992994). Wrote grants to private foundations including: Barker Foundation
($15,000), Eugene Rotary ($4,000), First Interstate Bank ($500), Meyer Charitable Trust ($20,000), McKay
Foundation ($7,500), U.S. West Foundation ($7,500).

Lane County Child Care Resource and Referral (1991). Initiation of county child care resource and referral services
funded through the Oregon Child Care Resources and Referral, federal block grant funds ($35,000).



Multicomponent project for the Preverdn of Problem Behavior (1991).-Rancipal Investigator; Tom Dishion
Principle Investigator; Adolescent Transitions Project. Prevention program funded through the National Institute of
Drug Abuse (approximately $650,000 annually for five years).

After chool child care (1989). Written for the Oregon Home Economics Association, funded by Project Home Safe
($11,000).

FUNDED PROJECTS (continued)

A Family Study Center for Oregon (1988). Initiated the design and initial fund raising plan that led terthey af
the Mercedes Bates Family Study Center in 1990. Final project cost was $2.5 million. Secured the following:
Quaker Oats Foundation ($25,000), Fisher Price Toys ($1,500), Assisted in Solicitation of Individual Funds
($350,000).

The impact of pts on children’s social development (1987).
Funded by the Delta Society ($7,965).

An Oregon State prKindergarten program at Oregon State University (1987).
Funded by the Oregon Department of Education ($27,000).

Computerization of child developmengésearch (1986). Funded through a Faculty Productivity Award, Oregon
State University ($3,200).

The impact of parental interactions with other adults on the social competence of their children (1985). Funded
through the Oregon State University AgricuilUExperiment Station ($8,982).

Nutrition education through interactive video (1984). Funded by the Oregon State University Research Council
($5,000). Also supported by private donations and matching funds from the Gannett Foundation ($1,400).

Teachingaids for prenatal and infant development (1983). Funded through a Faculty Development Award from
Oregon State University ($1,760).

Social competence in young children (1982). Funding from a private donation supplemented by matching funds
from the Ganné& Foundation ($7,000).

Preschool handicapped incentive grant (1981). Exceptional Student Education, Department of Education, State of
Florida ($6,753).

GRADUATE COMMITTEES

al22NJ t NPFTSaa2NJ F2N) mn a0GdzRSyiGa K2 O2YLX SGSR R206G 2N ¢
degrees. Currently advising one doctoral student and two masters students.

Graduate committee member on 22 completed doctoral degrees and 8 completadima N a RSINBSa d
UNIVERSITY SERVICE

The Ohio State University:
Chair, Search Committee for the Director of the John Glenn Math/Science Institute (2006)
University Senate Steering Committee (2€8)7)
Freeman Committee on Graduate Education (22087)
Chair, Search Committee for the Dean of the College of Education-p20®}



Chair, Search Committee for the Director of OSU Child Care CenterQ0B)
Chair, OSU/Columbus Task Force on Preventing Celebratory Riot2(#11)2
Chair, Search Comttge for the Dean and Director, OSWansfield (2002003)
Search Committee for the Vice President on University Relations -(2008)
Vice President for Research Advisory Board (Z0W¥7)

Chair, NCAA Certification Academic Integrity Committee ((200B)

NCAA Certification Steering Committee (20D7)

UNIVERSITY SERVICE (continued)

University Teacher Education Council (2Q00D7)

Arts and Sciences Restructuring Task Force (2007)
Cochair, Community Charitable Drive (2001)

Chair, Search Committee for Dean of the College of Nursing (2001)
OSU Childcare Task Force (22001)

P-12 Advisory Committee (20€2007)

Council of Deans (199807)

Council of Professional Deans (19887)

Life Sciences Deans Advisory Board (12887)

Advisory Board Comprehensive Cancer Center (-<P888)
Program Committee of University Senate (129%0)
University Senator (1998007)

OSU Cares Steering Committee (1:9968)

Oregon State University:
Human Subjects Review Committee (19889)
Univessity Child Care Committee (198687)
Faculty Senate (1986988)
Graduate Review Committee, College of Education (1986)
Student Conduct Committee (1984987)

PROFESSIONAL SERVICE AND AFFILIATIONS

Leadership

Columbus City Schools Foundation (Foundiogr@& Member, 200%, present)

Phi Delta Kappa Foundation Educational Board of Governors, President (membgr2et)
OSU Campus Partners (Board Member, 20@0D09)

Council of Academic Deans of Research Education Institutions (CADREI: memi2@A)05
NASULGC Board on Human Sciences (Board Member, 2993)

Ohio Teacher Quality Project (Board Member, 22087)

Reading Recovery Council of North America (Board Men#9052007)

Reading Recovery and Early Literacy, Inc. (Board Chair2R00%

Ohio Family and Children First Cabinet Council, (Advisor and special consultar20R@D3
National Positive Youth Development Research (Advisory Board Member, 2003)
American Dietetic Association Foundation (Board Member, 192002)

Memberships (Past and Present)

Kappa Omicron Nu

Phi Delta Kappa

Phi Upsilon Omicron

Society for Prevention Research

National Association for the Education of Young Children
Oregon Council on Family Relations



Society for Research in Child and Adolescent Psychopathology
Society for Research in Child Development
Society for Research in Adolescence

COMMUNITY SERVICE

Godman Guild Settlement House (Board Member, 20@%ent)

Champion of Children (Advisory Board Member, 2g08sent)

Habitat for Humanity Build Argentina, S.A. (2006)

OSU Community Charitable Drive (Campus Chair, 2002)

Service Learning Initiative and Service Board (Z)

Volunteer Assistant Tennis Coach Ohete&SUniversity (19962002)
COMMUNITY SERVICE (continued)

/| KAt RNByQa | dzyASNJ ! f 2008y OS> . 2F NR aSY0oSNI 6 mpdy
World Pride Drug Prevention Conference, Steering Committee (1999)
Ohio Family and Children First, Parent Involvement Task Force-2009%
LaneCommunity College Respiratory Care Advisory Committee {1993)
Lane County Youth Development Commission (1B2H3)

LinnBenton Community College Parent Education Advisory Board {198%)
Retired Seniors Volunteer Program (198%9)

Campus Day Caradvisory Committee (1988984)

AWARDS

Champion of Children Awarg2008, Columbus, Ohio

National Family Advocacy Awart@007, Godman Guild

Irene BandyHedden Award in Early Childhoe2D07, Ohio Department of Education
Human Ecology Alumni Society Fagwit the Year Award 2003, The Ohio State University
Distinguished Alum Awargi2003, College of Human Sciences, Florida State University
Golden Ruler Award for Service to Public Educatiag@02, Columbus Board of Education
Postdoctoral Fellowship Awe 1989¢ 1991, National Institute of Mental Health
Distinguished Faculty Awadl989, Oregon State University



Greg Maloney
4120 N. 3 Bs & KRd Sunbury, OH 43074
(740) 5240615(w) (309) 3388381(c) maloneygl@frontier.com

PROFESSIONAL EXPERIENCE

11/03¢ Current EDUCATION CONSULTANT
G & L Services Ohio, LLC (Owner)
Duties include coordinating an ASD services review project for the Dept. of Defense and
guiding an educational support program serving 700 students in foster care. Additional
activities include contracting with public and private agencies to perform extensive array
of educational services including program efficiency and compliance reviews, staff
development training, particularly NCLB training; policy advising; statewidesasses
support; school psychological services, grant writing and other related activities.
Previous duties include helping direct an instructional coaching program for Columbus
City Schools and teaching a masters level university course on positive biehavio
interventions (PBIS) at University of Alagiechorage. Initiated G & L Services in 2003
and suspended activities while serving with the Ohio Department of Education.

1/07-2/08 DIRECTOR, OFFICE FOR EXCEPTIONAL SERVICES
Ohio Department of Education; Qambus, OH
Duties included overseeing all aspects of federal and state special education laws in
Ohio including those outlined in the State Performance Plan; overseeing all aspects of
Gifted education in Ohio; managing a $410,000,000 annual budget; mgvsitate
legislation and regulations; implementing statewide special education leadership
conference; overseeing creation of technical assistance website and tools to help
support implementation of IDEA; supervising staff of 60; implementing statewide
impr2 3SYSyYy i A0GNr dS3IASEA AyOftdzRAY3a hKA2Qa {GF 4GS
coordinating with legislators, federal programs including NCLB, and state programs to
improve services for youth with disabilities; developing Medicaid program for school
based servicegroviding technical assistance to school personnel, parents, students,
and advocates; coordinating with other departmental and irdgency initiatives.

7/02 ¢ 11/03 SERRGPECIAL PROJECTS COORDINATOR
Southeast Regional Resource Center, Juneau, AK
Duties included developing, implementing, and evaluating educational programs to help
lfrallrQa aoKz22fta YSSO b/[. NBIJdANBYSyGaT O2
training activities throughout the state; participating on statewide policy groups;
obtaining fundng from private and public agencies; coordinating & @&ntury project;
and developing new entrepreneurial directions for SERRC.

6/00 ¢ 6/02 ALASKA STATE DIRECTOR OF SPECIAL EDUCATION
Alaska Dept. of Education & Early Development; Juneau, AK
Duties hcluded overseeing all aspects of federal and state special education laws in
Alaska; managing a $22,000,000 annual budget; writing and reviewing state legislation
and regulations; hiring and supervising professional and classified staff; developing and
imLX SYSydAy3a aidlFGS6ARS AYLINRPOSYSyYyG adGNF GS3AE
coordinating with state and federal programs to improve services for youth with



8/99 ¢ 6/00

8/95 ¢ 6/99

8/97 ¢ 6/98

8/94 ¢ 7/95

9/92 ¢ 5/95

8/91 ¢ 5/92

disabilities; providing technical assistance to school personnel, parents, students, and
advoates; coordinating with other departmental and intagency initiatives.

EDUCATION SPECIALIST Il / PROGRAM MANAGER

Alaska Dept. of Education & Early Development, Juneau, AK

Duties included coordinating statewide improvement system for inénggthe number

of highly qualified education professionals and paraprofessionals in Alaska; serving as
district liaison for statewide school reform initiative; providing technical assistance to
schools regarding special education issues; monitoring distiimpliance with special
education requirements; organizing annual statewide conference for special education
directors; developing partnerships with other public and private agencies; serving as
state school psychologist consultant.

SCHOO PSYCHOLOGIST / TRAINING FACILITATOR

Southeast Regional Resource Center, Juneau, AK

Duties included providing itinerant psychological services to Alaska school districts,
including training activities on inclusive education; resedraked instructional
practices; effective systeswide discipline programs; functional academic and
behavioral assessment; eliminating barriers between special and general education;
providing ongoing staff and parent consultation; conducting psyathacational
assessments ondividuals ages-22; providing parent training, and coordinating
community services.

ADULT EDUCATION DIRECTOR

Southeast Regional Resource Center, Ketchikan, AK

Duties included designing, implementing, and evaluating successful transitigrapm

for unemployed timber mill workers; overseeing all management aspects of regional
adult education program including GED Preparation and GED Testing; supervising
computer skills and office skills training; hiring and supervising professional and
classfied staff; overseeing budget; working collaboratively with other related public and
private agencies.

SCHOOL PSYCHOLOGIST

Bi-County Special Education Cooperative, Morrison, IL

Provided consultation services to school personnel and teacbhensiucted student
assessments, including summer preschool assessments; provided individual and group
counseling to students; provided parent training.

PSYCHOLOGY INSTRUCTOR

University of Alaska, Southeast, Spoon River College, Joliet J@otege; Sauk Valley
Community College

Taught graduate level course in special education and undergraduate courses in
introductory psychology; educational psychology; and social psychology for a wide
range of students.

CAREA-VAN HOMELESS RBRAM DIRECTOR
Waikiki Health Center, Honolulu, HI



Responsible for overall project management, individual case management, staff
supervision, community relations, and providing direct services to homeless individuals
throughout Hawaii. Additional dutiesdluded collaborating with state legislature for
funding and developing data base for caseload of more than 2,000 individuals.

EDUCATION
UNIVERSITY OF ALASH¥ARBANKS
Completed graduate level course in multicultural education and an undergraduate class
in Alaska History as required for Alaska education certification.

WESTERN ILLINOIS UNIVERSITY
EarnedEducation Specialigiegree in school psychology in 1994. Graduated with
honors.

UNIVERSITY OF CALIFORBRKELEY (GTU)
Earned equivalency of a degree in Philosophy from the Graduate Theological
Union, 1988.

UNIVERSITY OF OREGON
EarnedBachelor of Scienakegrees in Psychology and Political Science in 1983, 1986.
GraduatedSumma Cum Laudad member of Phi Beta Kappa.

LICENSES / CERTIFICATIONS
Nationally Certified School Psychologist (NASP) (2008)

MEMBERSHIPS
National Association of State DirectofsSpecial Education (NASDSE) (2UB®00708)

Statewide Paraprofessional Standards and Assessment Group (2005)

Special Olympics of Alaska School Program Advisory Boardq2p02

D2OSNYy2NRa /2dzyOAf 2y 5Aak20f AGASa IyR {LISOAIf 9R
SpeciaEducation Service Agency Board Member (20003)

RECENT PRESENTATIONS

Education Services for Military Dependent Children with Autism: Project Ovienviepresentatives of
the military service branches and related personnel (2010)

The Joy of Spetiducation: Principles for Principatshe Ohio Association of Secondary School
Administrators Annual Conference (2009)

Multiple presentations on state policy and resources for audiences around Ohio, including the Ohio
State Board of Education (20@D(8)

/I NBIF SR 2NBFIYAT SR 9 FFrOAtAGFGISR hKA2Qa {GFGSBARS
Panel participant on NCLB & IDEA 04 at US DOE Special Education Leadership Conference (2007)

In-Service training progranfsr Chatham, Tanana, Sitka, Un&tasY akutat, Ketchikan, Bering Straits,
Craig, Kodiak, Petersburg, Wrangell, Lower Kuskokwim, & Southwest Region School Districts in Alaska
(20032005)



Special Education: Updates & AB&Ssociation of Alaska School Boards (2004)

IDEA Parent TrainingARENTS Inc. (2004)

Parent Perceptions of IDEA & N@iBnnial PATHWAYS Parent Conference (2004)

NCLB & IDEAssociation of Alaska School Boards Statewide Conference (2003 & 2004)

North Slope Borough School District Professional and Paraprofessionahd@ (2i003)

Regional Trainings on IDEA Alternate Assessment (2003)

NCLB, Supplemental Services, & TDEA f I a1+ {dFG4S6ARS t NAYOALI fQa /2y

Time (On Task) for Good Behavior: Keynote Presentatiaska Special Education Directors Conference
(2003

NCLB & IDEA Reauthorizatidgsociation of Alaska School Boards Statewide Conference (2003)
Alaska 2003 Disability Policy Sumrfitacilitator 2003)

21% Century Staff Trainin¢2003)

NCLB, Special Education, and Transit®lBRRC Transition Camp 00

Changes in Latitudes, Changes in Attitudes: Keynote Presentstisha Statewide Special Education
Conference (2003)

NCLB & Supplemental ServijdeED NCLB Conference (2003)

AK State Special Education Handbook TraitNogth Slope School Distri@q03)
Paraprofessional Special Education Trainikigwock School District (2003)

NCLB, Special Education & Standafdsutians East School District (2003)
Paraprofessional Special Education Train@igatham School District (2002)

AK State SpeciBducation Handbook Trainindorthwest Arctic School District (2002)
Special Education & Regular Educatidéadiak School District (2002)

Special Education Assessment & jBRsing Strait School District (2002)

RECENT SUCCESSFUL GRANT APPLICATIONS

Partnaship for Student Success (Ed PAS$ar grant for $3 million)

ftFallQa DSYSNIt { dzLIGapdibk. 850@000 f@ ¥ fear,I@0R)Y Sy G DN y i

I KFGKFY {OK22f 5A&0NAHO,008;,9/049¢ F2NI[AFS DNIyd ! g1 N
SERRC Answer Camp Continugapproxmately $550,000 per year; 3 years beginning 10/03)

Focusingon Resuts 9 @ f dzZr GAy3 99504 wSONMZA GYSYd yR wSGSy
Work Never Gets QldSenior Community Service Employment Program (approx. $167,000; 11/03)

Supporting Sucss inthe Last Frontiér ! £ | &1 Q& / 2y GAydz2dza LYLINRGZSYSy
$290,000; 10/01)

Quality Education inthe Last Frontierf I &1 F Q& {GF3dS LYLNRBGSYSyd DNIyld o
4/2000)

Supporting Secondary TransitiorAK MentaHealth Trust Authority ($500,000 for 5 years; 8/2000)

RECENT PROJECTS

CoordinatedEducation Service for Military Dependent Children with Autsrine Dept. of Defense and
the Ohio State University (20@thgoing)



Coordinated Ed PASS program for FiartRbunty Children Services (206&going )

| 2yadzZ 6SR 2y 9{// hQa {OK22f -ORYLINRZSYSyld /2 OKAy3
Conducted program reviews of 4 educational service providers (20D8

CrOAtAGIGSR LINRPOSaa G2 NBGJAAS tindald2(28084 LISOA L f SRdzO
Provided Career Development services at Lyon College in Batesville, ART2006

Served as EEBpproved Facilitator for School Improvement (262X505)

/| NBFGSR {9ww/ Qa aSRAOFIAR . AffAy3d tNrOSaa F2N { OK?2
Createdand’ N] SGSR {9ww/ Q& {dzLlLJ SYSydlFf {SNIBAOS t NRINI
{ dZLISNIBAAaSR ONBFGA2Y 2F {9ww/ Q& tFNILNRFSaarAz2ylt ¢
Collaborated on AK Transition Outcomes Project (ATOP) (2002)

AWARDS & RECOGNITION

I SNIAFAOFGS 2F | LIWISBIGRNDAZ Y 2BNOX ! RlyaplAad oRFA@GASA
Nominated for Alaska School Psychologist of the Year (1997)

WIU Graduate Academic Honor Society (1994)

D2GOSNY2NRa ! LIWINBOAIFGAZ2Y ' g1 NRT t KAfALILIAYSAT O6mpyp
Summa Cum Laude; Phi Beta Kappa (1983)

Centurion Leadership Award (1983)

LANGUAGES
Spanish

Filipino (Tagalog, Visayan)



BRIEF VITAE
Brenda Smith Myles

brenda_myles@mac.com

SELECTEPROFESSION/AREPARATION

Ph.D.

M.S.
B.S.

University of Kansas, Lawrence, KS; Special Education, Behavior DesmmiagsRisdbilities,

1989 (with honors)

University of Kansas, Lawrence, KS; Special Education, Learning Disabilities, 1986

State University of New York, Old Westbury, NY; Elementary Education/Special Education, 1985

SELECTEPROFESSIONAEXPERIENCE

20106present
20092010

2008present
20062007
20062007
20052006
20052008

20052008

2004

Consultant, Education Services for Military Dependent Children with Autism, The Ohio State University,
Columbus, OH

Consultant, National Professional Development on Autism Spectrum Disorders, University of North
Carolina, ChelpHill, NC

Chief of Programs and Development, Autism Society of America, Washington, DC

Chief of Programs and Development, Ohio Center for Autism and Low Incidence Disabilities (OCALI),
Columbus, OH

CoPrincipal Investigator, Development of Professional Teacher Standards Guidelines and Modules tha
Complement Professional Development Guidelines, Autism Society of America Foundation, Washingto
DC

Principal Investigator, A Dual Purpose Study:ekssgsSharacteristics of Students with Asperger
Syndrome and the Evaluation of the Mind Reading Computer Software on the Emotion Recognition of
Students with Asperger Syndrome, Organization for Autism Research, Arlington, VA

CoPrincipal Invegitor, Preparation of Personnel to Improve Services and Results for Children with
Disabilities: Masterds Training Program for Pe
Spectrum Disorders, U.S. Department of Education, Washington, DC

CoPrincipal Investigator, Doctoral Training Program for Personnel Preparing for Careers with Children
and Youth with Emotional/Behavioral Disorders and Autism Spectrum Disorders, U.S. Department of
Education, Washington, DC

Principal Investigatoiijdzén and Youth with Asperger Syndrome: Understanding Characteristics and
Skill Acquisition in the Social/ Emotional Ar ea
KS

20032008 CaoPrincipal Investigator, Center for Educating and ProvidingelBtidy Beevices to Children with Autism

20062001

20062005

20062005

19982001

19982001

and Autistic Spectrum Disorders: Center for Training: Autism Spectrum Disorders, University of
Washington, Seattle, WA (and others)

Steering Committee Member, HEFCE: Improving Provision for StadbititiewitSupiport for

Students in Higher Education Who Have Difficulties in Social Understanding and Communication
(Including Students with High Functioning Autism/Asperger Syndrome), Canterbury Christ Church
University College, Canterbury, England

CoPrincipal Investigator, Model Demonstration Project for Children with Disabilities: Interactive
Collaborative Autism Network (ICAN), University of Kansas, Lawrence, KS

CoPrincipal Investigator, Preparation of Special EduattiwiSaRates, and Early Intervention

Personnel to Serve Infants, Toddlers, Children, and Youthaid#ntewisabilities: Personnel

Preparation for Low Incidence Disabilities: Communication Autism Project (CAP), University of Kansas,
Lawrence, KS

CoPrincipal Investigator, Preparation of Leadership Personnel: Doctoral Training Program for Personne
Preparing Careers with Children and Youth with Emotional/Behavioral Didoethtes] Autism

Disorders, and StudentRisk for SignificAtggative Consequences Related to Violent and
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Upstate MedicUniversitijargaret L. WilliaBwsvelopmental Evaluation Center (MLVB{pEQ)se, NY

No v e mb er ;Regnl&iondn ABReavbrk of Autism Training and Technical Assistance Programs (NATTAP)
Columbus, OH

N o v e mb e wtism Iat€rieBModuldsing Technology for Professional Development and Technical dssistance
Association of University Centers on DisabilitiesVii@sigmgton DC

N o v e mb eThe ZigguBaOModefi A Framework for Designing Comprehensius fotdnainittuals with High

Functioning Autism and Asperger Syndidis® Society of WiscqrGneen Bay, WI

No v e mb eThe Co@ebehsive Autism Planning System (CAPS) for Individuals with Asperger Syndrome, Autism,
and Related Disabilities:tnt at i ng Best Pr act i,catism SbdietyofWWistodSmén t he St uc
Bay, WI

October, 20@@nderstanding the Hidden Curriculum: Practical Solutions to Understanding Unwritten, Ralles Description
Nebraska Speech Language Hearingt#i@s#aarney, NE

October, 20@Blanning A Comprehensive Program for Students WihreSka Speech Language Hearing
Associatigrikearney, NE

August, 20068 Cr eat i ng a Successful Mi ddl e and Hi@GghbvaSchool E
Center for Autism International Symposium, Toronto, Canada

July, 2009 AResolving Issues with My Childés School

A me r i feNatiorsal Cérlerence and Exposition on Autism Bjseettars, St Charles, IL

July, 2009 ATGRI Di spl ay, Di scus s i ofmNatanaldConfeeemceand F o c U ¢
Exposition on Autism Spectrum Disorders, St Charles, IL

July, 2009 ABr ai n an dcussidnanddnteractive:QueBtiors:sAdPantl discussion.andP a n e |
Interactive Questions: What tools are available for supporting optimal brain states and best education outcomes? How
educators improving the learning environment for people with autisempVWhatrisi ng f or ol der | ear
Soci ety offNatibnaleonfeerc® and Exfibsition on Autism Spectrum Disorders, St Charles, IL

July, 2009 AA Panel Di scussion and I nteralestive Quest:i
managing autism? How close to usable are these technologies? How do traditional clinicians, researchers and educatc
coll aborate on these tools? Could thes#&Natiorali ntegr at ec
Conference and Bgjtion on Autism Spectrum Disorders, St Charles, IL
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July, 2009 fABiomedical/ Behavioral Integration: Coll at
A me r i teNatibrgal Cérlerence and Exposition on Autism Spectrum DisoridstdL.St Cha

July, 2009 AAutism Spectrum Disorder s: Making Your St
Special Education, Alicante, Spain

July, 2009 ACreating Progress for Studésims PWianhi Agt iSs
International Association of Special Education, Alicante, Spain

June, 2009 AUnderstanding the Hidden Curriculum: The
Organization, Mayfield Heights, OH (keynote)

June, RIOOP Yiauar Chi |l d/ Student' s Daily Program Meaning
Heights, OH

June, 2009 AAspergerés Syndrome and Difficult Moment s
Autism Organization, MalHeights, OH

June, 2009 ASimple Strategies That Work: Helpful Hint
functioning Auti sm, and Related Disabilities, 0 Milest
May , 2009 mM@damprme Pd maniinieng System (CAPS) for individu
Institute for People with Disabilities Network, New York, NY

May, 2009 ASocial Skills and Behavior | 8yedvemeé, oans f
University of Miami/Nova Southeastern University Center for Autism & Related Disabilities and Partnership for Effective
Programs for Students with Autism, Davie, FL

April, 2009 fAThe Comprehensi ve ahut iCdmnRkRIcag mmnhiKiJg SS wdteer
Languagelearing Association, Lawrence, KS

Apri |, 2009 nComprehensive Planning With I nterventior
Sensory Supports, Hidden Curriculum, Cycle Of Tantrams,dRagele | t downs, 0 Auti sm Soci et
Region, Colorado Spring, CO

March, 2009 fACurrent I ssues in Autism, o0 Special Educe
Mar ¢ h, 2009 fASanta and AutirggsT, 0 Cel ebrate Santa Conf e
March, 2009 ASoci al Skills and Asperger Syndrome, 0 Al
Mar c h, 2009 AThe Hidden Curriculum, 0 Autism PEP Conf e

Mar ¢ h, 2009Adsipar Ooeer Syeor ome, 0 The KS State Depart mer
Excellence in Special Education, Leadership in Autism Conference, Wichita, KS

February, 2009 fAThe Hidden Curriculum, o Autism Awarer
Februan 009 A The Hidden Curriculum, o Region 2 State Supp
February, 2009 fAHandling Difficult Moments: Tantrums,
Toledo, OH

December, 2008 fATr ansi t iRanning DoolsAAnEVidBreesocedd WAspipr g a@dmpor €Tt
State Autism Conference, Arlington, TX

December, 2008 fAAutism Spectrum Disorder s: Under st anc
Autism Conference, Arlington, TX

Decemberommébd8edR@Pcactices Manual for Students with /
Arlington, TX

November, 2008 fAThe Hidden Curriculum,d Minnesota Lif
November, 2008 fAUniversal Scirsecerndienrgs :f olrn sReusdpeonntsse wiot |
Autism Training and Technical Assistance Programs (NATTAP), Columbus, OH

November, 2008 fAAn Update on the National Teacher Cor

Assistance Programs (M#))TColumbus, OH

November, 2008 fACSenmuintce¢ yEdlic®Priacni PeogiPams, 0 2008 Ne
Technical Assistance Programs (NATTAP), Columbus, OH

November, 2008 fAUniversity Sumicdl Assistanc2 PBrOgBamINEATWAP)Y, Kk o f  /
Columbus, OH

November, 2008 fAGetting t het"ual CanferenBe, Nefv YorkRNYght , 0 Bi r ¢
October, 200BWh at 6 s Hot and What 6BEdidational Conferendaoc8esfornce of Au
Individuals with High Functioning Autism, Asperger Syndrome and Other Pervasive Developmental Disorders, Bethpag
NY
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October,20BL ook Out! The Cycle of Tantrums, Rages, and Me

for Ausm International Symposium, Toronto, Canada

October, 2008 Dono6t Get iit: Under the Hidden Curriculum: Pr

Center for Autism International Symposium, Toronto, Canada

September, 2008ulfiTmef &li d@kinl €Cuem and Youth with ASD, ¢
2008 Hunter Branch Conference, Newcastle, Australia

September, 2008 fADealing with Difficult Moments for
Austalian Association of Special Education 2008 Hunter Branch Conference, Newcastle, Australia
September, 2008 fAAutism and Asperger Syndrome: Essent
Australia

September, 2008 fAAut iGumalandy ACsuprerrigceurl ushy nfdorronmfel | , 6 Unii
September, 2008 fAAutism and Asperger Syndrome: Essent

Special Education, Perth Australia (keynote)

Sept ember , d2 0ADs8p efirAguetri sSny nadnr 0 me : Quality Curriculum fo
Perth Australia

August, 2008 The Hi dden Curriculum, 0 The ARMS Gl obal Autism

August, 2008 Compr ehensgi vt Pdanns nygi th ASD: I ntegrating I nt
Global Autism Conference, Brisbane, Queensland, AU
August, 2008 Alnstruction, I nterpretation, and Coachi

Conference, 8vane, Queensland, AU

August , 2008 fAiThe Cycle of Rage and Meltdowns, 0 The /
July, 2008 AProgram Planning for Learners with Autisr
Autism Plan i n g StyAsnuat Matiodal Autism Conference, State College, PA

Jul vy, 2008 fAAutism Spectrum Di s or dialsteadiepian Sympogudme nsi v e
Greeley, CO

July, 2008 fAAddressi ngm Abanpaschemts i BBeeh aBwiharvd :orDd wnd lea pri
A me r i feNativrsal C8rference and Exposition on Autism Spectrum Disorders, Orlando, FL (preconference workshoj
Jul vy, 2008 AnThe ECLI PSE Modeld BeahdwiinrgalGlFPWwmdt iSknild ¢
A me r i %tNatiorsal C8rference and Exposition on Autism Spectrum Disorders, Orlando, FL

July, 2008 AA Panel Discussion: ASAO®d6s tNationall of Pr of ec
Confeence and Exposition on Autism Spectrum Disorders, Orlando, FL

June, 2008 AThe Hidden Curriculum, 0 The ARC of NJ Anr
June, 2008 fAMatching Characteristics of |Bmfprenceger Sync
Jamesburg, NJ

June, 2008 ATeaching the Hidden Curriculum: An Essent

(keynote)

June, 2008 fAiComprehensive Autism Planning System, 0 Al
June, 208 A Adol escence and School Success, 0 Autism Conf el
June, 2008 AFunctional Behavior Assessment Using the
June, 2008 APl anning Progr aOwWsP St hveotd ell esa, dd tAou t 9 uscnt eCsosn:f eT
Lubbock, TX

April, 2008 AThe Hidden Curriculum: Understanding Hov
Autism Society of Wisconsin Annual Conference, Green Bay, WI

April, 2008efAiBEdaocat hgnf of Students with Autism Spectr
Society of Michigan Annual Conference, Clinton Township, Ml

April, 2008 fAUnderstanding the Hi dden sCudAndudt ul u m: Pr e
Pacific Rim Conference on Disabilities, Honolulu, HI (keynote)

April, 2008 fACompr ehens ihAenuaPRacific Riin @opferénoeron Hdahilitles, Monsluluwi t t
HI

April, 2008 AThe Hi dSdterna t@ugnnoeal doubern2mizoaanCnfe@hck enrAutiSo c i a |
Spectrum Disorders, Flagstaff, AZ

Apri |l , 2008 A LeAwnudlNostitern Britana& Gohféremee arl Autsm Spectrum Disorders, Flagstaff, AZ
April, 2008 0 Ad dsoéStudents gith Autisen Sfeetdura Didordars: éeelping a Comprehensive

Pl an, 06 2008 Council for Exceptional Children Annual ¢
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April, 2008 fDesigning Interventions &€broAdo08&8s€Ceunhsi
Exceptional Children Annual Convention and Expo, Boston, MA

February, 2008 fATantr ums, Rage, and Meltdowns, 0 Al abece
February, 2008 i Ed-gedChildeenthat FoSan poplaiadit Underfstanding®fctHe blidden

Curriculum, o0 Alabama Autism Conference, Tuscaloosa, /
February, 2008 fiThe Hidden Curriculum, o0 Families Toge
February, 2008 #fAAutism and As pneeaPgfessiondly, AtdmtioGityge NJO Associ

Selected Workshops

|l

May, 2010 ACharacteristics of Asperger Syndr
Recogni zing; Assessment, 0 parents and eduddaloprs, Cent
Webinar

May, 2010 dDesi gn itotdge CarricduommhicheSupports Students witha s y
Asperger Syndrome Across Al Settings: Preschool Thr c
educators, Center on Disabilities amah B@velopment, University of Idaho, Webinar

May, 2 0 1-basefl Practicé mmnaieiduals with Asperger Syndrome Addressing
Interventions in Structure/Modifications, Reinforcement, Social Skills’=Communication, andR8gnkadigrend Self
Suppogt, 0 parents and educator s, Center on Disabilities

May , 2010 AAsperger Syndrome and Difficult M
Mel t downs, 0 parent s an d CachdedagiomalPsogrant, Albvamy, (BBRe nt on Li ncol

May, 2010 AUnderstanding the Hidden Curricul
ESD Cascade Regional Program, Albany, OR

May , 2010 ATeaching Soci aunctidriingAutissd t o Chi | dr e
Asperger Syndr ome ;pdfespiaalse SLPssand @Td, Learaingdensre for putigmand
Developmental Disability, The Abe Gold Learning and Research Centre, Montreal, Quebec

Apr i |Asperged SyAdrofe: Creating Suc€asfitbom Experiencés educat or s, N
Southwestern University, Atlanta, GA

Ma r ¢ h , spezgeriSgndrémie: Characteristics and Interventions: Understanding the Role of
SelfR e g u | alucatardlillamette ESD Professional Development SeB&#LG) Salem, OR

Ma r ¢ h Devadpiiga Cadmprehensive Program for Young Students with Autism Spectrum
Disorder (ASDgnlucators and pareKsntucky Autism Training Center, University of, kovjSidde, KY

Ma r ¢ h Dev@dpitigla Cdmprehensivgr&m for Young Students with Autism Spectrum
Disorder (ASDgnlucators and pareKisntucky Autism Training Center, University of, kovjBadieling Green, KY

DecembeHel p2i0OMOP Heopl e with Aspergerdulam Syndr o
and Avoi d Be halucatarsraad paréd@isntet for &nvdersandBrgntwood, T

November, 2009 AComprehensive Plagmning for S
educatorgsansas Instructional Support Network GU&Mgnd PakS

Oc t o b eUndersartdidbgPandiEducating Students with Asperger Syndrome: Practical
Strategies for School Succegacators and parents, Summit Educational Resources, Buffalo, NY

October, 2009 AHiIi dden Cur rngRulek in Social Situagiahg i ¢ a |
educators and pareAistism ServiceSaskatoon, Canada

Oc t o b elmplem2n@ing the GAP in the Late Elementary/School/High School Setting
educators and pareAistism ServigeS8askatoon, Canada

Oct obeMakn g2 Oy0ourii Chi |l dés/ Students Day Meaningf
Autism Planning System (Gisl8g¢ators and pareAistism ServigeSaskatoon, Canada

Oc t o b eThe UnRjie CRaracteristics of Adolescents with Aspergers Syndrome: How These
Characteristics Impact Them in School and Community Settings and Specific Tools Used to AddressoThese Challenge
educators and pareAistism ServigeSaskatoon, Canada

October, 2009 HAAut i s m dllucatwis and gareB® Matiomal Auttsenu s e a
Center and May Institute, Boston, MA

October, 2009 AHidden Curriculum: Praotical
educators and parenspekger Syndrome Education NeNewkrk, NJ

Septemdr , 2009 fAHidden Curricul um: Practical So
Situationsaducatordvliami Valley Regional Center, Regbayton, OH



A u g u s tCreatiigdSdceesdiul School Experiences for Children and Youth with Autism
Spectrurbisordersarucators, Katy School District, Katy, TX

AugustStrad®eygifes to Include Students Wi th ASEL
educator${BM Special Services Coopel@sumel, IN

A u g u s tSpcial2SRils Supgorts for Studentsigiiftunctioning Autism and Asperger
SyndromedducatorsGibsorPikeWarrick Special Education Coopge@sidand City, IN

May , PRthiaga Comprehensive Program for Students with Autism Spectrum Disorders:
Using EvidencBaised Practices in thes€room to Teach the Hidden Curriculum and Related Skilku c at or s, N
York City Department of Education, New York

February, 2009 AThe Ziggurat Model, 0 educato

January, 2009 0T Bk, and®egltdowres withfTask Analyisis andr&upportiva g
Strategies, 0 educators, York Catholic District School

January, 2009 dAwar & RFremnofing inausie mwith|Task Analysis amch a r y
Supportive S%, YoaktCathplic ®istricoSchoal, Awraat, @ntario Canada

January, 2009 fAiHidden Curriculum, o educators
Canada

October, 2008 AThe Ziggurat Model and Compr e
toHi gh School and Beyond, 0 parents and educator s, Br ov

October, 2008 AThe Comprehensive Autism Pl an
Support Network, Redfield, ME

October, 2 008 i ddbcatord] Thd @heorAss@iatiom af Elamentang Sahool
Administrators, Columbus, OH

July, 2008 ARTI and Autism Spectrum Disorder
educators and parents, Aleris Center, Grand Forks, ND

Jul vy, 2008 nAComgpreéehedscaevoPs aand parent s, Mi
Disorders, Central Missouri University, Warrensburg, MO

July, 2008 fAAutism Spectrum Disorders: Under
| mplications for EHdunuazatioce® Bmdoddmo etgrtah é ngt Beesnt 6s
Cooperative, Beebe, AK

June, 2008 AComprehensive Planning for 1 ndiyv
Syndrome, 06 educators, Independent Unit 13, Lancaster,

May, 2008ndUndethe Unwritten Rules: The Hidd
and parentsidZnnual Autism Disorders Workshop, Manhattan, KS

May , 2008 ACurrent Research in Asperger Synd
professionals andgras, 8 Annual Autism Disorders Workshop, Manhattan, KS

May, 2008 fAThe Hidden Curriculum and Compreh
parents, The Autism Awareness Centre and Autism Society of the West Midlands, Sutton Coldfield, UK

May2 008 AThe Comprehensive Autism Planning Sy
Mental Health Autism Spectrum Disorder, Worcester, UK

May , 2008 AAn Overview of Comprehensive Pl an
Leicestershire, UK

Apr i |, ingtieBRge:P&pating Clients with Autism Spectrum Disorders for a Successful
Job Match, d vocational rehabilitation employees, Mar

Baltimore, MD

Mar ch, 2008 @ Th eS:Zreaing SahaoltSuckbssdfar Childaen dith BighP
Functioning Autism and Asperger Syndrome, educational professionals, Lethbridge, Calgary, Canada

February, 2008 fACreating Successful Work Env
and Aspergerisylr ome , 0 parents, professionals, and individual
Group, Birmingham, AL

February, 2008 fAiComprehensive Planning for S
consultants, Region XIII, Austin, TX

Feb uary, 2008 AA Brief Overview of Comprehens:s
Psychology faculty and students, College Station, TX



i February, 2008 fAPractical Solutions for Unde
County of Edugatj Visalia, CA

i January, 2008 #ABringing the Ziggurat Model a
(CAPS) to Scale, Geneva Centre staff, Geneva Centre, Toronto, Canada

Selected Awards

The Global and Regional Asperger Syndrome Partnership (GRASP) Divine Neurotypical Award (2009); American Occupat
Therapy Association Scholar (2007); Autism Society of America Evening of Champions Awards: Network of Autism Trainin
TechnicalAssishce Programs (2007); Cotsen Teaching Award (Asp:¢
Council for Exceptional Children Research Award (2006); Princeton Lecture Series Fellowship Award (2006); University of
Kansas School of Education Fadukyément Award: Teaching (2005); Autism Society of America Wendy F. Miller Autism
Professional of the Year Award (2004); Council for Exceptional Children, Division on Developmental Disabilities Burton Bla
Humanitarian Award (2004); Asperger Syndidime €dhe United States Outstanding Service Award (2002); Autism

Society of America Outstanding Literary Work of the Year (2002); Hartman Child and Family Scholar (2002); W. T. Kempel
Excellence in Teaching Fellowship, University of Kansas ét8@@pflk@nsas School of Education Faculty Achievement
Award: Scholarship (1997); Northeast Kansas Council for Exceptional Children Outstanding CEC Member (1996); Doctor ¢
Philosophy with Honors, 1989; M. A. McGheyey, Memorial Education Theta @& hmember 1989 to present

Selected Professional Affiliations

Advisory Board

Advocacy Center for Adults for Aspergerés Syndrome and
Individuals with High FunctioningmAutisAs per ger 6 s Syndr o me, and Ot her Pervasi
New York (2001 to present); Asperger Syndrome Coalition of the United StalasKg@W®ille, FL (1998 to 2000 to

2003); Asperger Syndrome Education Network (A&RBEN)JH2001 to present); Autism Society of Greztiea

Georgia Chapter (2004 to present); Chapel Haven: Asper
present); College Internship Program/The Brevard Center, MelB08ritepfds¢nt); Early Autism Risk Longitudinal
Investigation Network, Philadelphia, PA (2008 toHutesdntjpvative Learning Advisory Board, NJ (2006 to present);

Geneva Centre for Autism, Canada (2004 to present); Gersh Academy, Huritig008tadipnesent); Homewood,

Inc., Topeka, KS (2004 to present); Maap Services Inc., Crown Point, IN (2001 to present); Millennium School, Baltimore N
(2001 to present); Minnesota Life College, Richfield, MN (2008 to present); Natiom&l hiziiltte lofdviegency

Autism Coordinating Committee Intervention Strategic Planning (2007 to present); Professional Development Center on Al
Spectrum Disorders (2007 to present); Traumatic Brain Injury Preservice/Inservice Project,30diS@s City, KS (1

Board of Directors

Asperger Syndrome Coalition of the United Stat&3)((@BG2001); Autism Resource Center1299% Midwest
Symposium for Leadership in Behavior Disordd@9@9&¥ganization for Autism Research (Scientifroébob@oi
(2002 to present); Support Services for Citizens with AtitB9s ) 1@@tlal Autism Project(#@88nt); Capitol Area
Autism/Asperger Resource Centep23@at)

Chair (Co), Conference

Network of Autism Training and Teélssistdnce Programs (2007, 2008, 2009, 2010); Science Track, Autism Society of

A me r i teNatirsal Céorlerence and Exposition on Autism Spectrum Disorders, St Charles, IL; Continuing Medical Educa
Track, Auti sm "SNatonakQfeyence &nd Bxposition an Audtism Spextrum Disorders, St Charles, IL

Chair (Co), Competencies
National Teacher Competencies in Autism Spectrum Disorders (2007)

Consulting Editor
International Association of Special Education Monograph: Makibgiaforeiofe nce, 0 2002, Vol ume

Editor (journal)
Intervention in School and Clinic (1996 to 2005); Journal for the International Association of Special Education (interim edi
2004)

Editorial Board



Assessment for Effective Intervention (foraggrbstique) (2000 to present); Focus on Autism and Other Development
Disabilities (1990 to present); Intervention in School and -CH8i8)(J2@Bnal for the International Association of Special
Education (2000 to present); Beyond Behaviop(28@at)p Journal of Positive Behavior Interventions (2003 to present);

AS Quarterly (2004 to present); Remedial and Special Education (2005 to present); Autism: The International Journal of
Research (2007 to present); School Psychology Quartedse§2y to

Guest Editor, Journal (Invited)

Assessment for Effective Intervention (2002) Volumes 1 and 2; double issue (with Diane Adreon); Focus on Autism and Ot
Developmental Disabilities (2002) Volume 17, Issue 3; Remedial and Special Etiotatien2208gue 3; Focus on

Autism and Other Developmental Disabilities (2007) Volume 22, Number 2 (with Sheila M. Smith)

Guest Reviewer

Journal of Special Education (1996, 1997, 1998); Journal of Autism and Developmental Disorder2(D299, 2000, 2001,
2003, 2004); Autism: An International Journal of Research and Practice (2003); Panel of Professional Advisors; Autism So
of Americé2006)

Program Advisory Committee (PAC)
Council for Exceptional Children Annual Conference and-E36)(2005

Product/Program Review
National Institute of Mental He&ltms3itute for Social Development (2005)

Proposal Reviewer

19th Annual Teacher Education Division Conference (1996); Autism Speaks (2007, 2008); Division on Developmental Dise
subdivision of the Council for Exceptional Children for the International Council for Exceptional Children Annual Conventior
(2006, 2007, 2008, 2009, 2010, 2011); Israel Science Foundation (2003); Office of Special Education Programs Field Initia
Researh (2003, 2004); Organization for Autism Research (2002, 2003, 2004, 2005, 2006, 2007, 2008, 2009, 2010)

Member

Autism Society of Ame@amtinental Broadcasting Network, Who's Who World Class Alliance of Worldclass Business
LeadersCouncil for Exceptl Children: Council for Children with Behavior Disorders Division of Learning Disabilities, Counci
for Educational Diagnostic Services, Mental Retardation and Developmental Disabilities, Research, Phi Delta Kappa

Selected Graduate Courses Taught

Advmced Topi cs: Peer Coaching; Exceptional Child and Adc«
Masterdés Thesi s; Met hods of Teaching Students with Asp
of Teaching Studentith Autism II; Methods of Teaching Students with Behavior Disorders |; Observation and Participation:
Asperger Syndrome; Observation and Participation: Autism; Observation and Participation: Behavior Disorders; Practicum:
Asperger Syndrome, Practicutisn® Practicum: Behavior Disorders; Practicum: Peer Coaching; Understanding Research in
Education; Seminar: Methods of Teaching Students with Learning Disabilities; Seminar: Autism; Seminar: Behavior
Disorders/Autism; Characteristics of Studentsawiith Bislorders; Instructional Planning: Behaviors Disorders and the

Career Teacher; Issues in Behavior Disorders/Autism [; Issues in Behavior Disorders/Autism |l; Practicum: Peer Coaching
Introduction

FULLMITAAVAILABLEJPONREQUEST



Theron (Bill)East, Jr.

Executive Director

National Association of State Directors of Special Education, Inc.
1800 Diagonal Road, Suite 320

Alexandria, Virginia 22314

7035193576

bill.east@nasdse.org

Dr. Bill Eashas over 40 years experience in the fields of education and mental health. He has been a
high school teacher, supervisor in the Alabama mental health system, an adjunct college professor and
an educational specialist in the Alabama State Department oé&n. Dr. East was the state director

of special education in Alabama from 199898, and was honored by the Alabama Federation Council
for Exceptional Children (CEC) as the outstanding special educator in Alabama. During his tenure as
L1 0l YI (réctofofiSpecidl Education, he represented the Department of Education as a
member of the Alabama Institute for Deaf and Blind Board of Trustees.

Dr. East served as president of the National Association of State Directors of Special Education (NASDSE),
a membership organization representing states and federal jurisdictions responsible for implementing

the Individuals with Disabilities Education Act (IDEA). In 1998, he joined NASDSE as the deputy

executive director and was appointed the position of exaeudirector in 1999. During his tenure at

NASDSE, Dr. East has made numerous speeches across the nation on educational policy, special
education implementation and other related matters. In addition to serving as the principal investigator

T 2 NJ b ! IDEA P&t@eéship, Personnel Improvement Center (recruitment and retention), and Forum
LINE2SO00Gasx KS 20SNESSa || ydzYoSNI 2F AYyAUAlLGAGSa AyO
2NBFYATFGA2y Qa Fyydza f 02y TS NBryupsSrsuphdtIdf edutatiod fora S NIJ S a
individuals with disabilities. Special areas of interest include transition from school to college and

careers; Response to Intervention (RTI); sciasled mental health; services for individuals with4ow

incidence dishilities; and communities of practice.

Dr. East holds a BS degree in education from Jacksonville State University; masters and educational
doctorate degrees from the University of Alabama; and a#08tOi 2 NI S YIF ai SNN& RS3INE
leadershipfrom Auburn University at Montgomery.


mailto:bill.east@nasdse.org

DAVIDS.MANDELL

ASSOCIATBROFESSOR
Education
1990 COLUMBIAUNIVERSITY IN TA@EY OINEWYORK B.A.PSYCHOLOGY
2001 Johns Hopkins School of Public Health Sc.D., Public Health
200002 University of Pennsylvani®ept. of Psychiatry PostDoc

Mental Health Services Positions
2003¢ 2010 Assistant Professor, Departments of Psychiatry and Pediatrics, University of
Pennsylvania School of Medicine

2008¢ present Associate Director, Center for Autism Reseatck S / KAt RNBy Qa | 2 a LA 0| |

2010¢ present  Associate Professor, Departments of Psychiatry and Pediatrics, University of
Pennsylvania School of Medicine

SLECTEPUBLICATIONGI20UT OB5)

1. Giarelli E, Kirby R, Levy SE, Piiastin JA, MandéIDS, Rice CQ, Wiggins LS (in press). Sex
Differences in the Evaluation and Diagnosis of Autism Spectrum Disorders among Chikhbitity
and Health Journal

2. Palmer RF, Walker RD, Mandell D, Bayles B, Miller CS (in press). Socioeconomic factors do not
explain lowered autism rates among Hispanics in TeXiasJ Pub Health
3. BrookmanFrazee L, Bakdtriczen M, Stahmer A, Mandell D, Haine R, Hough RL (2009).

Involvement of Youths with Autism Spectrum Disorders or Intellectual Disabilities in Multiple Public
Srvice Systemslournal of Mental Health Research in Intellectual Disati#li01-219

4, Rosenberg RE, Mandell DS, Farmer JE, Law JK, Marvin AR, Law PA (in press). Psychotropic
Medication Use among Children with Autism Spectrum Disorders enrolled in andlaRegistry,
2007-2008.J Autism Dev Disord

5. Souders MC, Mason TBA, Valadares O, Bucan M, Levy SE, Mandell DS, WeaveiVIidttiR ihto

(2009). Sleep behaviors and sleep quality in children with autism spectrum disdtksp.

32:15661577
Levy SE, Mamrdl DS, Schultz RT (2009). Autisemcet 374:162738

7. 5/ K2Rglfl bX -AS aX b2ff 93X {ARSNRST !X al yRSt
diseaseAnn Neurol66:142145

8. Park JM, Mandell DS, Lyons JS (20®@&es and Correlates of Recurresyehiatric Crisis
Episodes among Children and Adolescents in State Cuslbdgiren and Youth Services Review
31:10251029

9. Dahodwala N, Siderowf A, Xie M, Noll E, Stern M, Mandell D (2009) Racial differences in the
RAlI3y2aia 2F tMondehtPidcdg4A12001R054 S a4 S @

10. Rubin D, Feudtner C, Localio R, Mandell D (20@®)ation among states in the use of
psychotropic medication by autistic children in foster c#tediatrics124:e305e312

11. Shattuck P, Durkin M, Maenner M, Newschaffer C, Mandell D, Wiggins L, Lee L, Rice C, Giarelli E,
Kirby K, Baio J, PinMartin J, Cuniff C (2009). The Timing of Identification among Children with an
Autism Spectrum Disordel.Am Acad Child Adolesc Psyichid8: 474483
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32.

Park J, Jordan N, Epstein R, Mandell D, Lyons J (Po&dictors of residential placement
following a psychiatric crisis among children and youth in state cusfodyd Orthopsychiatry
79:228235.
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Reseach Support

Pending
RO1MH09245®1 (Mandell DS, PI) 12/01/10¢ 11/30/14
NIMH $498,541

Comparative effectiveness of two consultation models on autism outcomes

We propose to randomize autism support classrooms, all using a standardized, eéyédendce
program (Strategies for Teaching based on Autism Research), to cemm@itmentemphasis
consultation or consultation with performance feedbatik examine: 1) the relative effectiveness

of these two models inimproving program fidelity and student outcomes, and 2) whether District
psychologists, sechlanguage pathologists and case managers, who will be paired with our
consultants, increase their effectiveness as consultants to educators in autism support classrooms.

ACTIVE
RO1 MHO770001 (Mandell DS, PI) 04/01/07 ¢ 03/31/12 0.0Calendar
NIMH $578,609

Interstate variation in healthcare utilization among children with ASD

This large national study will comprehensively identify the impact of state policies on the healthcare
service utilization of families of children with autispectrum disorders.

Agency Point of Contact: Agnes Rupp

R0O1 MH08371D2 (Mandell DS, PI) 07/01/08 ¢ 05/31/10 3.0 Calendar
NIMH $499,001
A randomized trial of the STAR program for children with autism spectrum disorder
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This randomized controllededd trial of STAR (Strategies for Teaching Based on Autism Research) will
examine the effects of this classrodmased program for children with ASD on school readiness, with a
focus on preacademic skills; communication, including use of expressive aegtige language;
socialization and social skills; and adaptive and challenging beharigesicy Point of Contact: Lisa
Gilotty

R324A080195 (Mandell DS, PI) 07/01/08 ¢ 06/30/12 3.0
Calendar
DoE $468,750

Efficacy and Sustainability of the STABRgram

This study will conduct an extended follow up of a large and diverse group of kindergjanbeiyh-

second grade students who participated in a randomized controlled field trial of STAR (Strategies for
Teaching Based on Autism Research). The stiltgxamine fidelity of implementation, child outcomes,
factors associated with subgroup variation in outcomes, and sustainability of the program model.
Agency Point of Contact: Celia Rosenquist

1RC1MH088790110 (Doehring P, PI) 10/01/09 ¢ 09/30/11 1.2 Calendar
NIMH $500,000

Building a CommunitBased ASD Research Registry

We propose to build on existing commun#gademic partnerships and to demonstrate the potential of
minimally burdensome strategies for phenotyping to create a populaasedresearch registry that

will include at least 8000 families.

PAST SUPPORT IN THE LAST THREE YEARS

1K01MHO067624 (Mandell DS, PI)

NIMH $134,288

Understanding the Delay in the Diagnosis of Autism

This mentored career development award supports anfraj and research agenda designed to develop
guantitative and qualitative models to understand why the diagnosis of autism is so often delayed
among children with the disorder.

Agency Point of Contact: Lisa Gilotty

1-UR3DD-00008501 (Giarelli E, PI) 06/01/06-05/31/10

CDC $350,000

Center of Excellence for the Epidemiology of Autism

This multisite project is designed to estimate the prevalence of autism, and enroll participants into case
control studies to determine the etiology of this disorder.

WB81XWHO7-ASDRZ.AMandell DS, PI) 07/01/08 ¢ 01/01/10

DoD

Autism and Associated NeuBehavioral Functioning among Patients in a Psychiatric Hospital

This study will determine the prevalence of autism among psychiatric inpatients; validate aisgreen
instrument for autism in an adult, psychiatrically impaired sample; and identify clinical and
neurobehavioral characteristics that discriminate between adults with autism and other psychiatric
disorders.

Agency Point of Contact: Christopher E. Sherman
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Cathy Lynne Pratt, Ph.D.

7/94 - Present  Director: Indiana Resource Center for Autism, Indiana Institute on Disability and
Community, Indiana University

SELECTED/CURRENT RESEARCH

Indiana Resource Center for Autism Needs Assessment on Autism and Medicaid Waiver (August 2007).
Report distributed to Indiana Legislative Commission on Autism.

Evaluating the IRCA Autism School Team Training Program, (2007). Data reported to the Indiana
Department of Education, Division of Exceptional Learners.
SELECTED/CURRENT GRANTS

Pratt, C. (2007). Autism School Project. Indiana Department of Education, Division of Exceptional
Learners. $185,000. Funded.

Pratt, C., Schwartz, I., Dunlap, G., & Quirk, C. (January 2007). Professional Development Center:
Children with Autism. US Department of Education: Office of Special Education Programs. $5,000,000.
Not funded.

Cole, C., Grossi, T., Pratt, C., Zemaitis, N. ,
Grant. United States Department of Education CFDA 84.323A. $6.6 million over 5 years. Funded.
SELECTED PRESENTATIONS

Pratt, C. (November 2007). Professional Competencies in Autism. National Conference of the
Association of University Centers on Excellence in Development Disabilities. Washington, DC.

Pratt, C. (September 2007). Professional Competencies in Autism. NATTAP National Conference.
Columbus, OH.

Pratt, C. (August 2007). Designing Effective Autism Programs. Utah State Directors Meeting. Utah.

Pratt, C. (July 2007). Designing Positive Behavior Supports. Louisiana Department of Education
Summer Institute. New Orleans, LA.

Pratt, C. (July 2007). Supporting Students with More Significant Disabilities. National Autism Society of
American Conference. Scottsdale, AZ.

Pratt, C. and Grossi, T. (May 2007). Supporting Adults on the Spectrum. National Conference of APSE
and the Autism Society of America. Columbus, OH.

Pratt, C. (May 2007). The Future of the Autism Society of America. IMFAR (International Meeting for
Autism Research). Seattle, WA.
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2005-Present Panel of Professional Advisors: Autism Society of America
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2004-Present Chair of the Board: National Autism Society of America

2002-Present Government Relations Committee: National Autism Society of America
2003-2004 First Vice Chair: National Autism Society of America
2002-2003 Second Vice Chair: National Autism Society of America.

SELECTED PUBLICATIONS

Pratt, C. (in press). Designing positive behavior support approaches. In P.

Wolfberg (Ed.), Educating individuals on the autism spectrum. Shawnee Mission, KS: Autism
Asperger Publishing Co.

Pratt, C., & Davis, K. (in press). Community leisure and recreation. In B. S. Myles
(Ed.), College internship program. Shawnee Mission, KS: Autism Asperger Publishing Co.

Bellini, S., Henry, D., & Pratt, C. (in progress). Autism team training: A model for professional
development and program evaluation.

Vicker, B., Pratt, C., & Bellini, S. (in review). Literacy learning and use by adults
with autism spectrum disorders.

Hume, K., Bellini, S., & Pratt, C. (2005). The usage and perceived outcomes of early intervention and
early childhood programs for young children with autism spectrum disorder. Topics in Early
Childhood Special Education, 25 (4), 195-207.

Pratt, C. (2004). Creating a classroom culture that supports children across the
autism spectrum. Perspectives on Language and Learning, 12(1), 14-16.

Pratt, C. (Summer 2004). School cultures that support students across the autism spectrum. Autism
Spectrum Quarterly, 8-10.

Pratt, C., & Dubie, M. (2004). Practical steps to writing individualized education program (IEP) goals: And
writing them well. Autism Society of America Advocate, 37, 26-28.

MISCELLANEOUS ACTIVITIES

2007-Present: Advisory Board of the National Professional Development Centers in
Autism Spectrum Disorders.

2005-2007: Institute on Vocational Rehabilitation Work Group

2005-2007: Scientific Advisory Committee: IMFAR

2004-2007: Member of National Expert Working Group on ASD: US Department of
Health and Human Services

2004-2007: Member of National Expert Working Group on ASD: Services Agenda.
Interagency Autism Coordinating Committee

1998-Present Guest Editor: Journal of Autism and Developmental Disorders

April 2000 Congressional Testimony: Government Reform Committee. Provided

testimony during hearings concerning Autism and Treatment Approaches.
DISSERTATION COMMITTEES

Jane Ford: 2007

Kara Hume: 2005
Ling-Ling Tsao: 2004
Glenda Pate: 2003
Scott Bellini: 2002
Colleen Thoma: 1999

AWARDS

2007 NYFAC (New York Families for Autistic Children, Inc.) Awards, including recognition from the
New York State Senate, New York City Council, and the United States House of Representatives.

2005 Eden Institute Foundation Princeton Lecture Series: Awarded for Lifetime of Work with
Individuals on the Autism Spectrum



1991 Individual Achievement Award - Presented by the National Autism Society of America.
1988 PiLambda Theta - Educational Honorary Sorority.
1987 Sandra Bailey Memorial Scholarship - Presented by National Autism Society of America

Diane M. Sainato

A. Positions and Honors
1992-Present Associate Professor, Special Education Section,
The Ohio State University

1987-1989 Senior Research Principal, University of Pittsburgh, School of Medicine

1981-1983 Assistant Professor, Exceptional Children Education Department,
State University,College at Buffalo

1999 - The Ohio State University Alumni Distinguished Teaching Award

2003 - The Ohio State University, College of Education
Distinguished Collaborative Award
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treatment of children with Autism Spectrum Disorders. Presented at the annual
convention of the American Academy for Mental Retardation of Nebraska, Lincoln,
Nebraska.

Wilczynski, S. M. (2003). Foundations and autism and discrete trial learning (day 1);
Generalization of skills; Development of curriculum and educational goals (day 2);
Functional behavioral assessment and preference assessment (day 3). Presented at the first annual Becker
Institute on Interventions sponsored by Indiana Association of School
Psychologists and Indiana State University.

Wilczynski, S. M. (2003). Project BEST-CASE: An example of structuring educational
treatment for young children with autistic spectrum disorders. Presented at the annual
conference of Sharing our Best, Beatrice, Nebraska.

Wilczynski, S. M. (2003). Understanding the treatment of children with autism. Presented at the
University of Southern Mississippi.

Wilczynski, S. M. (2003). Discrete Trial Training: An intervention for all settings. Presented at
the Omaha Metropolitan Autism Regional Team.

Wilczynski, S. M. (2003). Incidental Teaching Strategies. Presented at the Nebraska Department
of Education Autism Standing Committee.

Wilczynski, S. M. (2003). Current Concepts in Autism. Presented at the Nebraska Society of
Pediatric Nurses.

Wilczynski, S. M. (2002). Children with autistic spectrum disorders in the classroom i
programming for success. Presented at the University of Southern Mississippi.

Wilczynski, S. M. (2002). Discrete trial training: An intervention for all settings. Presented at
the Omaha Metropolitan Autism Regional Team.

Wilczynski, S. M. (2002). Project BEST-CASE: Building empirically supported treatments 1
communication, adaptive/academic, & social skills education. Presented at the Fremont
Public Schools.

Wilczynski, S. M., & Lewis, L. (2002). Screening for autism spectrum disorders. Early
childhood intervention: Role of healthcare provider and educator. Omaha, NE.

Allen, K. D., & Wilczynski, S. M. (2001). Project BEST-CASE. Presented at the Autism Forum,
Omaha, NE.

Wilczynski, S. M. (January, 1999). Assessment and intervention with autism. Presented to the
Caring for Kids Consortium, Hattiesburg, Mississippi.

Wilczynski, S. M., Scattone, D., & Kelshaw, K. (November, 1998). Behavioral interventions
for children with autism. Mini-skills workshop presented to the Mid-South Regional
Conference on Psychology in the Schools, Robinsonville, Mississippi.

Wilczynski, S. M., Benoit, D. A., Henry, J., Mandal, R., Kelshaw, K., & Scattone, D. (May,
1998). Autistic Spectrum Disorders. Presented to the Lamar County Public
School System, Purvis, Mississippi.

Wilczynski, S. M., & DiGiovanni, G. (April, 1998). Behavioral school psychology:



Interventions for children with ADHD or autistic disorder. Mini-skills workshop
presented to the National Association for School Psychologists, Orlando, Florida.

Wilczynski, S. M., Henry, J., Mandal, R., & Scattone, D. (March, 1998). Appropriate
interventions for young children with autistic disorder. Presented to the
Mississippi Association for Psychology in the Schools, Jackson, Mississippi.

Wilczynski, S. M. (March, 1998). Functional assessment in schools. Mini-skills workshop
presented at Indiana State University, Terre Haute, Indiana.

Wilczynski, S. M. (October, 1997). Teacher support teams: Creating environments in which
students and teachers are successful. Presented to the Caring for Kids Consortium, Petal,
Mississippi.

APubl i shedd Continuing Education Materials

Wilczynski, S. M. (2003). Current concepts inautsm. DVD produced by Chil drends Hospital
Omaha Nebrasks.

Invited lectures

Wilczynski, S. M. (2004). Autism and the rural health care provider. Lecture delivered to Rural
Health in Psychology at Munroe Meyer Institute.

Wilczynski, S. M. (2004). Effective treatment of autism spectrum disorders. SLPA-983-A
Child language development and disorders. Course taught by C. Cress, PhD. at the
University of Nebraska i Lincoln.

Wilczynski, S. M. (Spring, 2004). Understanding the needs of children with autism spectrum
disorders. EDUC-2510-003 Applied special education. Course taught by K. Swain, PhD. at the University of
Nebraska 1 Omabha.

Wilczynski, S. M. (Fall, 2004). Four obsessions of a CEO. Book review and lecture delivered
to Leadership Education in Neurodevelopmental and Related Disabilities (LEND) at
Munroe-Meyer Institute.

Wilczynski, S. M. (Spring, 2004). Four obsessions of a CEO. Book review and lecture
delivered to Leadership Education in Neurodevelopmental and Related Disabilities (LEND) at Munroe-Meyer
Institute.

Wilczynski, S. M. (2003). Effective treatment of autism spectrum disorders. SLPA-983-A
Child language development and disorders. Course taught by C. Cress, PhD. at the
University of Nebraska i Lincoln.

Wilczynski, S. M. (Spring, 2003). Understanding the needs of children with autism spectrum
disorders. EDUC-2510-003 Applied special education. Course taught by K. Swain,
PhD. at the University of Nebraska i Omaha.

Wilczynski, S. M. (Spring, 2003). Understanding Autism Spectrum Disorders. Lecture delivered
to Occupational and Physical Therapy department at Munroe Meyer Institute.

Wilczynski, S. M. (September, 2003). Children with Autistic Spectrum Disorders. Presentation
delivered to the Nebraska Internship Consortium for Professional Psychology.

Wilczynski, S. M. (Fall, 2002). Project BEST-CASE. Lecture delivered to Autism Society of
Nebraska.

Wilczynski, S. M. (Spring, 2002). Project BEST-CASE. Lecture delivered to the Nebraska
Consortium for Professional Psychology.



Service

Consulting Positions

Lincoln Pediatric Group: Behavioral Pediatric and Family Therapy Program (2004-2005).
lowa Area Education Agency 137 lowa School System (2004-2005)

Metro Regional Autism Team (2003-present)

Committee Assighments

Mississippi

1999-2001 Member of Human Subjects Review Board

1999 Member of the Committee for the Southwest Mississippi Health Coalition
Proposal

1998-2001 Counseling Psychology Search Committee
School Psychology Search Committee
Industrial/Organizational Psychology Search Committee

1999 Qualifying Examination Coordinator (summer)

1998-1999 Member of 3 Graduate Appeals Committees

1998-2001 School Psychology Internship Coordinator

1997-2001 Member of Graduate Committee

1997-2001 Faculty advisor, Student Affiliates of School Psychology

The University of Southern Mississippi

Community Service
Nebraska Department of Education
Autism Training Committee
Autism Web Committee
Metro Regional Autism Team i Advisory Board

Professional Affiliations and Accomplishments

Honors and Awards

2004 Nominated for NIH Pioneer Award

2003  American Association on Mental Retardation i Nebraska; Distinguished Researcher Award
2002 UNMCi Si Il ver O6UO8 Award Winner

Membership and Offices in Professional Societies
Association for Behavior Analysis (ABA)
American Psychological Association (APA)
American Psychological Association
Division 16 (School Psychology)
Division 25 (Experimental Analysis of Behavior)
Division 53 (Clinical Child Psychology)
National Association of School Psychologists (NASP)
National Association of School Psychologists, Behavioral School Psychology Interest Group
UMASS Advisory Board to the Center for Autism and Neurodevelopmental Disorders
(CANDO)

Teaching Activities

Courses taught
Graduate courses at the University of Nebraska-Omaha:
PSYC 4570 Child Behavior Analysis and Intervention

Graduate courses at the University of Southern Mississippi:
PSY 772Interventions in the Schools, Consultation

PSY 771Practicum

PSY 642Psychoeducational Assessment |

PSY 643Psychoeducational Assessment .

Undergraduate courses at the University of Southern Mississippi:
PSY 432Behavioral Interventions




PSY 370Child Development
PSY 375Educational Psychology

Graduate Students, Interns, and Fellows
Dissertations of Theses Chaired:

Dissertation or Thesis Committee membership:
Post-doctoral Fellows supervised:

Predoctoral Interns Supervised:

Behavior Analysis students supervised:

Licensed mental health practitioners supervised:

Residents trained:

EPNPPORLDNW

Updated: June, 2010



Terry M. Dutton

Business:Camp Lejeune Dependent Schools Phor5 02061 x223
855 Stone Street F4%1-2200
Camp Lejeune, NC 28547 tdattii@aol.com

Home: 200 Nichols Drive, Greenville, NC 27858
Phone: 2527149632

Education
East Carolina University, Greenville, Nd@t&rolina 19746
Degree: M.S.
Major:  Child Development and Family Relations

East Carolina University, Greenville, North Carolina 4R¥0
Degree: B.A.

Major: Psychology

Double Minor: Sociology, Anthropology

Professional Positions
November 200%Present: Autism Consultant for DDESS (Department of Defense
Elementary and Secondary Schools), Atlanta, GA
Responsibilities Provide ongoing consultation and staff training regarding
students with ASD (preschool through high school) across 65 DDESS schools
located in NC, VA, GA, KY, TN, SC, AL, NY, Puerto Rico and Cuba.

January 1998 October 2005: Clinical Supervisor, Greenville TEACCH Center,
Winterville, NC
ResponsibilitiesContinued clinic responsibilities for diagnostic evaluations,
individualized client therapy, parent counseling and case management.
Supervise staff of 6 therapist and clerical staff including; recruiting, hiring and
training of staff, and day to day clinic operations. Develop service
delivery and training models.

July 1991 January 1993: Coordinator of Adolescd and Adult Services, Greenville
TEACCH Center, Winterville, NC
Responsibilities:Develop adolescent and adult social skills groups, develop
models of vocational service delivery, hire and train job coaches, coordinate
servicesvith NC Dept. of Vocational Rehabilitation. Diagnostic and vocational
assessment of adolescents and adults. Supervise adult counseling services.

July 197&; January 1993: Psychoeducational Specialist, Greenville TEACCH
Center, Winterville, North Carolina.

Responsibilities Differential diagnostic evaluation of children, adolescents and
adults with autistic spectrum disorders and other disorders of learning,
behavior and communicatiorronduct individual child, adolescent and adult
therapy sessions; conduct parent counseling sessions; consult diagnostic parent
interviews, consult to school system administrators, classroom teachers and
varied support staff regardg educational and behavioral concerns of students
with autistic spectrum disorders; supervise practicum work of college students;
present workshops; conduct staff development seminars; conduct social skills


mailto:tdutt1@aol.com

groups for clients withautistic spectrum disorders; complete formal written
reports.

August 1974 June 1976: Lead Teacher, East Carolina University
Demonstration Preschool Program, Greenville, North Carolina.

Presentations/Consultations

Numerous Presentations, Seminars, Workshops, Consultations, and Invited Addresses have been
conducted individually and in collaboration with other professionals in the field of autism. Frequent
presentation topics include: émtifying and understanding Autism Spectrum Disorders, Structured
Teaching Methods, Communication Issues, Diagnostic and Assessment Issues, Behavior Management
Strategies, High Functioning Autism/Asperger's Disorder, Working with Parents, Social arelSlgisur
Development, Vocational Training, Developing Independent Skills, Effective Consultation Techniques,
Adult ADS issues, Programming approaches, ABA principals and teaching strategies.

Domestic Presentations/Consultations:
Arizona (2000, 2001, 2002003, 2004, 2010)
Alabama (2008)
California (1997, 1998, 1999, 2000, 2001, 2002, 2003, 2004, 2010)
Colorado (1998, 1999, 2000)
Florida (1989, 1999, 2001, 2002, 2003)
Georgia (2003, 2006, 2007, 2008, 2009, 2010)
Kentucky (2005, 2006, 2007, 2008, 2008, 2@04.0)
Michigan (1995, 2006, 2007)
New York (2006, 2007, 2008, 2009, 2010)
North Carolina (Annually, 197@resent)
North Dakota (1996, 1997, 1998)
Ohio (1997, 1998, 1999, 2000, 2001, 2002, 2003, 2004)
Oklahoma (2007,2008)
Pennsylvania (1999, 2001)
SouthCarolina (2007, 2008)
Tennessee (1993, 2006, 2007, 2008, 2009, 2010)
Texas (2004)
Virginia (1982, 1991, 1992, 2005, 2006, 2007, 2008, 2009, 2010)
Wyoming (2000)
District of Columbia (2007, 2008)

International Presentations/Consultations:
Belgium (1998)
Canada (1993, 2001, 2002)
England (1996, 2008, 2009)
Germany (1998, 1999, 2003)
Guam (2000, 2002)
Japan and Okinawa (1998, 1999, 2000, 2002, 2003)
South Korea (1998, 1999, 2000, 2002)
Sweden (1994, 1995, 1996, 1997, 1998, 2000)
The Netherlands (1998)
Puerib Rico (2007, 2008)



Jill Kleinheinz
PSC 80 Box 12724
APO AP 96367
Phone: 098936-0569, 09698186861
Email: jkleinheinz@hotmail.com

EDUCATION

M.A., Education and Human Development, George Washingtuwersity, Washington, D.C., 1995
B.A, Marketing, Kent State University, Kent, OH, 1988

U.S. Peace Corps Trainjrigmall Business Development Concepts and Application,-Cubigsal Studies,
Spanish, June 198Beptember 1988

EMPLOYMENT

Autism Consultant
DoDDS Pacific DDESS Guam
March 2006present
September 200QJune 2003
1 Provide educational support, professional development and consultation to DoDDS Pacific DDESS
Guam schools
1 Develop educational and behavioral plans for individual students
1 Provide staff development to service providers, parents and community members at the school and
district levels
1 Serve as principal consultant to the District Special Education Coordinators regarding the best
practices and programming needs for studentthvan Autism Spectrum Disorder (ASD)
91 Develop individual After Action Reports outlining specific strategies and recommendations
to support students and ensure highest student achievement
1 Ensure early resolution of conflicts by taking a proactive role whankiwg with the teachers, Case
Study Committees and District Special Education Coordinators
1 Participate as a member of special education monitoring teams to ensure that perforriaivea,
efficient management systems are in place at the school level
1 Advie Case Study Committees on gederral activities, observation techniques, and
development of appropriate assessment plans
Provide inhome support to the families of the students with ASD
Collaborate with Educational Development Intervention ServicB$JEand Exceptional
Family Member Program (EFMP) to support the parents of students with ASD
1 Conduct EFMP overseas screenings for families of students with special needs
1 Case manage special education students diagnosed with ASD who are in tho~NDs
Shools Program (NDSP)
Procure curricular materials and resources for program development
Disseminate information regarding current educational best practices, trends, and
methodologies to teachers, parents and community organizations (EFMP, EDIS)
 Coauth2 NBR 5259! Qa wSIOKAYy3a IyR ¢SIFEOKAYy3 / KAf RNBY
Best Practices Guide

f
f

f
f

Teacher: Learning Impaired, Moderatevere and Autism

Bob Hope Primary School, Okinawa, Japan


mailto:jkleinheinz@hotmail.com

September 200March 2006

Killin Elementary School
September 2003June 2004

Shrevewood Elementary School, Fairfax County, VA
September 19970une 2000

Wh9d 5dz01 62NIK {LISOALE / SYyGdSNE t NAyOS DS2NHSQa /2dzyiex
Teacher: Autism June 199ne 1997
Teacher: Secondary August 1998ne 1994
1 Provided educationgrogramming including academic, communication, functional/life skills,
social/emotional, and self help skills for students with ASD and multiple disabilities
91 Instructed children with moderatsevere disabilities including ASD utilizing Applied Behavior
Analysis, Structured Teaching, Picture Exchange Communication Systems and sensory based
activities
Organized and executed weekly Community Based Instructional lessons and activities
Collected and interpreted data to document student progress and programmjig
Collaborated with general education teachers, paraprofessionals, other service providers, and
administrators in order to provide educational programming within the inclusive setting
1 Developed and implemented Individualized Education Plans andduoélized Transition Plans (14
21 year old population)
1 Conducted Alternate Assessments f6-5" grade students Gauthored a curriculum of language
based thematic units for students with moderasevere disabilities
Served as Case Study Committee GQleaigon
Developed and facilitated a demonstration classroom as the training grounds for DoDDS Pacific
DDESS Guam Learning Impaired, ModeGseere Teachers
T /2t{t1062NFGSR IyR O02YYdzyAOFGSR gAGK LI NBydGa NBEIFNRAY
program

=A =4 =4

= =

EXTRACURRICULAR EXPERIENCE

Mentor TeachefrNew Beginnings Mentoring Program,
Fairfax County Public Schools, 192800
1 Participated in a 9 month training program for Mentors
91 Provided instructional guidance and emotional support for new teachers in thisrAtRrogram

Autism Team Leader
WP9 d 5dz01 62NIK {LISOALE /SYyGdSNE t NAyOS DS2NHSQa /2dzyiex
August 1996June 1997

1 Organized and facilitated interdisciplinary team meetings

9 Liaison between Sensory Team (Autism teachers) and school administration

1 SBMT: Teammember of School Based Management Team

Vocational Coordinator and Secondary Team Leader
August 1993June 1994
91 Directed community vocational training program for secondary students with severe mental and
physical disabilities including ASD
1 Trained andsupervised job coaches



9 Liaison between parents and the adult service provider agencies (i.e., Developmental Disabilities
Administration and Department of Rehabilitation Services)

1 Job placement coordinator for graduates; successfully transitioned 100%adfages into work
sites/day programs

1 Organized and facilitated interdisciplinary team meetings

1 Liaison between Secondary Team staff and the school administration

U.S. Peace Corps Volunteer, Guatemala, Central America

June 1998September 1990
1 Small Enterpgse Development Consultant for Guatemalan National Cooperative Agency (Rural

Business Development)

COMMUNITY OUTREACH

Autism Consultant to Okinawan School for the Physically and Mentally Challenged
November 2002June 2003
1 Provided educational suppoand consultation to the school staff in the use of the most current
educational strategies used for teaching students with ASD

Special Olympics, Okinawa Japan
June 2001
1 Coordinated volunteer registration for all DoDDS employees

English as a Second Langea(ESL) Instructor, Arlington Housing Corporation
SeptemberJune 1995
1 Lead teacher for ESL class (Adult Education)

Maryland Special Olympics, Ski Coach
Winter Games, 1993
1 Received training for and participated as a coach in the 1993 Winter Games



Charles D. York
CMR 443 Box 118 Home Phone: +4€0)6113085788

APO AE 09002 Duty Phone: 3148387940 (DSN)

Skills Summary

MANAGEMENT

1 Worked in the DoDDS-Europe Area Office Education Division and the Office of the Chief Educational
Officer of the Chicago Public Schools

1 Supervised three community based employment sites for the Jewish Vocational Service with six staff and
thirty clients

9 Team leader for Chicago Public Schools Transition Services including eight counselors, six job coaches,
and six clerical staff

1 Developed specialized training programs for the Jewish Vocational Service as outlined in NISH contracts

1 Managed program budget and payroll documentation for the Transition Services program at Chicago Public
Schools

1 Analyzed Rehabilitation Services Administration program goals and monitored progress towards those
goals

1 Participated in the negotiation of annual contracts for the Jewish Vocational Service and Chicago Public
Schools

1 Represented Chicago Public Schools to various state, city, and agency based committees

Teaching

1 Developed Individualized Education Plans and provided instruction, accommodations and modifications for
students with a variety of cognitive, behavioral, developmental, and emotional disabilities, including autism

1 Developed and provided day-to-day teaching for a life skills program serving middle and high school
students with moderate to severe disabilities incorporating pre-employment, home, and community skills

9 Provided pull-out services for developmentally delayed primary grade students, including students with
autism

1 Devised and implemented behavior management plans integrating aspects of Non-Violent Crisis
Intervention and Applied Behavior Analysis techniques

COMMUNICATION AND TRAINING

fDevel oped and presented fAAutism 1010 t oEsshoasfnmioreand commun
than 500 people attended

fTCoaut hored ATransition: A -pagenmiamugl foRandies amd edeicatGsiaf de, 0 a 235
students with disabilities - 15,000 copies were published

9 Hosted local portions of a nationally syndicated radio news program with a listening audience of 78,000

1 Interpreted ASL and Signed English for deaf university students

1 Developed and performed training seminars on a wide variety of topics related to special education and
vocational rehabilitation

i Participated in various committees and cadres as both chair and participant

Program Development

9 Co-Developed autism services for DoDDS-Europe from a program serving less than 200 students in
primarily level three schools into a program serving ~400 students of all levels of impairment and in virtually
every school in DoDDS-Europe

9 Developed an autism teacher leader program for DoDDS-Europe including fourteen teacher leaders in five
districts

9 Developed the DoDEA Worldwide Autism Website

1 Established school-to-work training program bringing twenty-five students per year into competitive
employment

1 Planned and hosted an employment/college fair for 800 students and forty speakers



1 Implemented system-wide cooperative work training program in-service to train teachers how to better
serve students with special needs

EDUCATION
University of Maryland College Park
Doctor of Education, Special Education Administration (Anticipated 2011)

University of Tennessee Knoxville
Masters of Science, Special Education, 4.0 GPA

DePaul University
Bachelor of Arts, School for New Learning, 3.8 GPA

Professional Certifications
Department of Defense Dependents Schools
Learning Impaired, Emotionally Impaired Moderate to Severe and AVID

State of Tennessee Department of Education
Modified and Comprehensive Special Education grades K through 12

Justice Center of Atlanta
Mediation Training

Professional Experience

Instructional Systems Specialists- Autism Consultant

Department of Defense Dependents Schools

August 2004 to Present

Provide direct classroom support to students with Autism Spectrum Disorders, their families, and teachers. Train
staff in appropriate behavior management techniques for emotionally impaired populations, including functional
behavior analysis, behavior intervention plans, and safety plans. Provide training in Non-Violent Crisis
Intervention. Provide group training on a variety of special education topics at the district, school, and
departmental level. Participate in the development of Individualized Education Plans. Advise in issues of best
practices for ASD education, federal law, DoDEA and DoDDS-Europe regulation. Consult with medical personnel
regarding treatment options for students. Provide research in support of due process and mediation hearings.
Develop budget plans and provide accounting support. Develop short and long-term plans for program
development and advancement.

Associate Adjunct Professor, Special Education

University of Maryland University College, Europe

October 2004 to Present

Provide instruction in Special Education coursework for graduate students in counseling. Participated in the
vetting of candidates for thesis work and act as a member of their graduate research committees.

Special Education Teacher

Department of Defense Dependents Schools

August 2002 to August 2004

Teacher for children with moderate to severe disabilities. Developed life skills oriented Individualized Education
Programs incorporating employment, home skills, interpersonal skills, self-care skills, and leisure activities.
Developed differentiated instruction plans for use in inclusion settings, as well as unit and lesson plans for use in
the self-contained setting. Performed evaluations for eligibility for special education services, including academic
achievement, file review, direct observation, and transition planning. Performed extra duty positions including
Curriculum Implementation Facilitator, Department Chair, Student Council Advisor, and Football Coach.

Special Education Teacher

Anderson County Schools, Clinton, Tennessee

August 2001 to June 2002

Inclusion teacher for second grade classroom at Claxton Elementary. Developed and taught day-to-day lessons
for all students in a team-teaching environment. Performed pull-out resource services for primary grade students



addressing mathematics and reading. Mid-year transfer to inclusion English teacher for 9-12 grade high-school
students at The Learn Center, an alternative school for students with behavioral disabilities. Planned, developed
and presented unit plans in the form of day-to-day instruction. Evaluated students on an ongoing basis to
determine their skills in relation to the Tennessee State Curriculum Frameworks and the state testing protocol;
adjusted instruction accordingly.

Program Host

WUOT Knoxville, 91.9FM

May 2000 to July 2002

Local news host for fAAlIIl Things Consideredo from Nati
International. Prepared and presented abbreviated local news stories, community events and underwriter
announcements to a listening audience of 78,000. Conducted live interviews, participated in funding drives, and
represented WUOT at publicity affairs.

Transition Counselor/ Team Leader
Chicago Public Schools December
1994 to September 1998

Planned, directed, and coordinated activities of ten counselors and nine support staff providing post-school
transition services for students with special needs in 78 public high schools. Established and ensured annual
goals and objectives were accomplished. Prepared project status and budget reports. Initiated and chaired
committees. Maintained a caseload and associated case files for an average of 225 students at 10 Chicago public
high schools. Consulted with community members and personnel at rehabilitation facilities to identify community
resources and establish relationships on behalf of students with those providers. Assisted schools in the
development of Individualized Education Plans for the students in our program. Worked in conjunction with
various universities and community service providers to bring innovations to the program. Wrote grants on behalf
of the program. Developed training programs and performed conference training for the educational professionals
and families of students with disabilities. Represented the Chicago Public Schools at the State of Illinois
Interagency Coordinating Council and the City of Chicago Workforce Board.

COMMUNITY BASED SERVICES SITE SUPERVISOR
Jewish Vocational Service January
1991 to December 1994

Supervised three community-based transitional employment sites utilizing four vocational training staff, two case
managers, and approximately 30 program participants. Established relationship with local school districts to
create school to transitional services programs serving students with moderate to severe disabilities.

onal
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This chartcompares the lists of evidencéased practices developed by the Centers for Medicare & Medicaid Services, the National Autism Center, and the

Appendix B: Evidence-Based Practices Comparison Chart

National Professional Development Center on ASD. Brief descriptions of the practices are also included.

Intervention

Centers for Medicare and
Medicaid Services (CMMS)

National Autism Center (NAC) 2

National Professional
Development Center on ASD

(NPDC)
Antecedent (0-16) (17-21) (3-18) Antecedertbased Interventions
Package Modifications of events that typically | Behavior chain interruption; (EGMH)
precede the occurrence of a target behavioral momentum;choice; Include 1) using highly preferred
behavior. These alterations are made | cueing/prompting; environmental activities/items to increase interest
to increase the likelihood of success o} enrichment/modification; errorless level, 2) changing schedule/routine, 3)
reduce the likelihood of problems learning; habit reversal; incorporating | implementing preactivity
occurring. echolalia, special interests, thematic | interventions, 4) offering choices, 5)
activities, or ritualistic/obsessional altering the manner in which
activities; maintenance interspersal; | instruction is provided, and 6)
noncontingent access/reirforcement; | enriching the environment for access
priming; stimulus variation; time to sensory stimuli that serve the same
delay. function as the interfering behavior.
Behavioral (0-16) (0-21)
Package Interventions designed to reduce Sleep package; toilet training;

problem behavior and teach functional
alternative behaviors or skills through
the application of basic principles of
behavior change.

chaining; contingency contracting;
contingency mapping; delayed
contingencies; DR sategies; DTT,;
FCT; generalization training; mand
training; noncontingent escape with
fading; progressive relaxation;
reinforcement; scheduled awakenings;
shaping; stimulusstimulus pairing
with reinforcement; successive
approximation; task analysis; toke
economy.

®Reported exact age not age or grade range.




Intervention

CMMS

NAC

NPDC

Differential
Reinforcement

(EGH)

Reinforcement is provided for desired
behaviors, while inappropriate
behaviors are ignored.

Extinction

(EGMH)

"AOAA 11 ADPDPI EAA
is used to reduce oerliminate
unwanted behavior. Extinction
involves withdrawing or terminating
the positive reinforcer that maintains
an inappropriate interfering behavior.

Prompting

(EGMH)
Any help given to learners that assist
them in using a specific skill.

Reinforcement

(EGMH)

A relationship between learner
behavior and a consequence that
follows the behavior. This relationship
is only considered reinforcement if the
consequence increases the probability,
that a behavior will occur in the

future, or at least be maintained.

Time Delay

(E)

A practice that focuses on fading the
use of prompts during instructional
activities. With this procedure, a brief
delay is provided between the initial
instruction and any additional
instructions or prompts.




Intervention

CMMS

NAC

NPDC

Cognitive
Behavioral
Intervention
Package

(0-16)

Interventions designed to change
negative or unrealistic thought
patterns/behaviors to positively
influencing emotions/life functioning.

Comprehensive
Behavioral
Treatment for
Children

(0-16)

Interventions involving a combination
of instructional and behavior change
strategies and a curriculum that
addresses core and ancillary
symptoms and behaviors of ASD.

(0-8)

Using ABA strategies (e.g., DTT,
incidental teaching, errorless learning,
behavioral momentum, and shaping).
Criteria: {a} defined ASD symptoms,
{b} treatment manuals, {c} intensive
treatment, and {d} measuring program
effectiveness.

Discrete Trial
Training

(EC, E)

DTT is a oneto-one instructional
approach.Used when a learner needs
to learn a skill best taught in small
repeated steps. Each trial or teaching
opportunity has a definite beginning
and end. The use of antecedents and
consequences is carefully planned ang
implemented.

Functional
Behavior
Assessment

(EGMH)

Systematic strategies used to
determine underlying behavior
function or purpose, so that an
effective intervention plan can be
developed.




Intervention

CMMS

NAC

NPDC

Joint Attention
Intervention

(0-16)

Interventions involving teaching a
child to respond to the nonverbal
social bids of others or to initiate joint
attention interactions.

(0-5)

Often taught in a DTT format;
examples include pointing, showing
items/activities to another person,
and following eye gaze.

Modeling

(0-16)

Interventions relying on an adult or
peer providing a demonstration of the
target behavior that should result in
an imitation by the person with ASD.

(3-18)
Examples include live modeling and
video modeling.

See VideModeling

Multi -
component
Package

(0-16)

These interventions involve a
combination of multiple treatment
procedures that are derived from
different fields of interest or different
theoretical orientations. They do not
better fit one of the othertreatment
"packages" in this list nor are they
associated with specific programs.

Naturalistic
Teaching
Strategies

(0-16)

Primarily child -directed interactions
to teach functional skills in natural
environment. Providing a stimulating
environment, modeling how to play,
encouraging conversation, providing
choices and direct/natural reinforcers,
and rewarding reasonable attempts.

(0-9)

Different names include focused
stimulation, incidental teaching, milieu
teaching, embedded teaching, and
responsiveeducation and prelinguistic
milieu teaching.

(EGMH)

Includes environmental arrangement,
interaction techniques, behavioral
strategies designed to encourage
specific target behaviors. Builds more
elaborate learner behaviors that are
naturally reinforcing and appropriate
to the interaction.




Intervention

CMMS

NAC

NPDC

Parent
Implemented
Interventions

(EGE)

Parentimplemented Intervention
entails parents directly using
individualized intervention practices
with their child to increase positive
learning opportunities and acquisition
of important skills.

Peer Training

(0-16)

(3-14)

(EGMH)

Package These interventions involve teaching | There are many different peer training | Peermediated Instruction/
children without disabilities strategies | programs, including Project LEAP, Intervention
to facilitate play and social peer networks, circle of friends, buddy| Peers are systematically taught ways
interactions with children on the skills package, Integrated Play Groups of engaging learners with ASD in sociz
autism spectrum.Peers often include | peer initiation training, and peer- interactions in both teacherdirected
classmates or siblings. mediated social nteraction training. and learnerinitiated activities

Picture (0-16) (EGE)

Exchange Involves the application of a specific Learners are taught to give a picture b

Communication
System

AAC system based on behavioral
principles that are designed to teach
functional communication to children
with limited verbal and/or
communication skills.

a desired item to a communicative
partner in exchange for the item.

Pivotal
Response
Treatment

(0-16)

Focuses on targeting "pivotal”
behavioral areas- such as motivation
to engage in social communication,
self-initiation, self-management, and
responsiveness to multiple cues.

(3-9)

This treatment is an expansion of
Natural Language Paradigm which is
also included in this category.

(EGMH)

Pivotal Response Training

Creates a more efficient and effective
intervention by enhancing four pivotal
variables: motivation, responding to
multiple cues, selfmanagement, and
self-initiations.




Intervention CMMS NAC NPDC
Response (EGMH)
Interruption RIR contains two main components:
and (1) response interruption and (2)
Redirection redirection. During the response
interruption component of the
intervention, teachers/practitioners
stop the learner from engaging in the
interfering behavior. Redirection, the
second compnent of the intervention,
focuses on prompting the learner to
engage in a more appropriate,
alternative behavior.
Schedules (0-16) (3-14) See Visual Supports
Interventions involving the These interventions involve the
presentation of a task that presentation of a task list that
communicates a series of activities or | communicates a series of activities or
steps required to complete a specific | steps required to complete a specific
activity. activity.
Self (0-16) (3-18) (EGMH)
management These interventions involve These interventions involve With these interventions, learners

independence by teaching individuals
with ASD to regulate their behavior by
recording the occurrence/non-
occurrence of the target behavior, and
securing reinforcement for doing so.

promoting independence by teaching
individuals with ASD to regulate their
behavior by recording the
occurrence/nonoccurrence of the
target behavior, and securing
reinforcement for doing so.

with ASD are taught to discriminde
between appropriate and
inappropriate behaviors, accurately
monitor and record their own
behaviors, and reward themselves for
behaving appropriately.




Intervention

CMMS

NAC

NPDC

Social
Communication
Intervention

(0-16)

These psychosocial interventions
involve targeting some combination
impairments such as pragmatic
communication skills, and the inability
to successfully read social situations.

Social Skills
Groups

(EGMH)

Social skills groups are used to teach
individuals with ASD ways to
appropriately interact with typically
developing peers. Social skills groups
typically involve small groups of two
to eight individuals with disabilities
and a teacher or adult facilitator. Most
social skill group meetings inclide
instruction, role-playing or practice,
AT A EAAAAAAE 8

Social Skills
Package

(0-16)

These interventions seek to build
social interaction skills by targeting
basic responses (e.g., eye contact,
name response) to complex social
skills (e.g., how tadnitiate or maintain
a conversation). They seek to build
social interaction skills in children
with ASD by targeting basic responses
(e.g., eye contact, name response) to
complex social skills (e.g., how to
initiate or maintain a conversation).




Intervention

CMMS

NAC

NPDC

Story-based
intervention

(0-16)
These treatments involve a written

(6-14)
31 AEAI

301 OEAOA A

package description of the situations under known story-based interventions and

which specific behaviors are expected| OEAU OAAE O ATl Ox
to occur. Stories may be supplemente( Ox EAT ho OxEAOARG
with additional components. to improve perspective-taking.

Social (EGMH)

Narratives Social narratives describe social
situations in some detail by
highlighting relevant cues and offering
examples of appropriate responding.

Speech (EGMH)

Generating Speech generating devices (SGD) are

Devices electronic devices that are portable in
nature and can produce either
synthetic or digital speech for the user.
SGD may be used with graphic
symbols, as well as with alphabet keys

Structured (0-16) (EGMH)

Teaching This intervention involves a Structured Work Systems

combination of procedures that rely
on the physical organization of a
setting, predictableschedules, and
individualized use of teaching
methods. These treatment programs
may also be referred to as TEACCH.

The individual work system is defined
as a visually organized space where
learners independently practiceskills
that have been previously mastered
under the direct supervision of an
adult. A work system visually
communicates at least four pieces of
information to the learner.




Intervention CMMS NAC NPDC

Task Analysis (EGMH)
Breaking a skill into smaller, more
manageable steps t@each the skill.

Technology (0-16)

based The presentation of instructional

Treatment materials using the medium of

computers or related technologies.

Computer- (E-MH)

aided Useof computers to teach academic

Instruction skills and to promote communication

and language development and skills.
It includes computer modeling and
computer tutors.

Video Modeling

See Modeling

See Modeling

(E-MH)

A mode of teaching that uses video
recording and display equipment to
provide a visual model.

Visual Supports

See Schedules

See Schedules

(EGMH)

Any tool presented visually that
supports an individual as he moves
through the day. Might include, but are
not limited to, pictures, written words,
objects, arrangement of the
environment or visual boundaries,
schedules, maps, labels, organization
systems, timelines, and scripts.

Note.EC=early childhood, E=elementary, MH=middle/high school.






Appendix C:CEC Teach&ompetencies

Presented below areompetencies developed by the Council for Exceptional Children and the Autism
Society for teachers of individuals with exceptional learning needs with developmental
disabilities/autism. The first sareinitial teacher ompetenciesand thesecond set are advanced.

Standard 1 Foundations

Knowledge

DDAL. K1 Definitions and issues related to the identification of individuals with developmen
disabilities/autism spectrum disorders

DDAL. K2 Continuum of placement anskrvices available for individuals with developmenta
disabilities/ autism spectrum disorders

DDA1.K3 Historical foundations and classic studies of developmental disabilities/autism spe

disorders

DDA1.K4 Trends and practices in the field @dévelopmental disabilities/autism spectrum
disorders

DDAL1.K5 Theories of behavior problems of individuals with developmental disabilities/autis

spectrum disorders

DDA1.K6 Perspectives held by individuals with developmental disabilities/autism spectrul
disorders
DDAL1.K7 Concepts of self determination, selflvocacy, community and family support and
impact in the lives of individuals with developmental disabilities/autism spectrun
disorders
Skills

Standard 2  Development and Characteristics dkarners

Knowledge

DDA2.K1 Medical aspects and implications for learning for individuals with developments
disabilities/autism spectrum disorders




DDA2.K2 Core and associated characteristics of individuals with developmental
disabilities/autism spectrum disorders
DDA2.K3 Coexisting conditions and range that exists at a higher rate than in the genera
population
DDA2.K4 Sensory challenges of individualgh developmental disabilities/autism spectrum
disorders
DDA2.K5 Speech, language, and communication of individuals with developmental
disabilities/autism spectrum disorders
DDA2.K6 | Adaptive behavior needs of individuals with developmediaabilities/autism spectrun
disorders
Skills
Standard 3 Individual Learning Differences
Knowledge
DDA3.K1 Impact of theory of mind, central coherence, and executive function on learning ¢
behavior
DDA3.K2 Impact of neurological differences dgarning and behavior
DDA3.K3 Impact of selregulation on learning and behavior
Skills
Standard 4  Instructional Strategies
Knowledge
DDA4K1 Specialized curriculum designed to meet the needs of individuals with developme
disabilities/autismspectrum disorders
Skills
DDA4.S1 Match levels of support to changing needs of the individual




DDA4.S2 Implement instructional programs that promote effective communication skills us
verbal andaugmentative/alternative communication systems fodividuals with
developmental disabilities/autism spectrum disorders
DDA4.S3 Provide specialized instruction for spoken language, reading and writing for indivi
with developmental disabilities/autism spectrum disorders
DDA4.54 Use instructionastrategies that fall on a continuum of chiflirected to adultdirected
in natural and structured context
DDAA4.S5 Consistently use of proactive strategies and positive behavioral supports
DDA4.S6 Involve individuals with developmental disabilities/auti spectrum disorders in the
transition planning process
DDAA4.S7 Plan for transition needs including linkages to supports and agencies focusing
lifelongneeds
Standard 5  Learning Environments/Saocial Interactions
Knowledge
Skills
DDA5.S1 Provideinstruction in communitybased settings
DDA5.S2 Demonstrate transfer, lifting and positioning techniques
DDA5.S3 Structure the physical environment to provide optimal learning for individuals wit
developmental disabilities/autism spectrum disorders
DDA5.54 Provide instruction in sellegulation
DDA5.S5 Utilize student strengths to reinforce and maintain social skills

Standard 6  Language

Knowledge

Skills




DDAG6.S1 Provide pragmatic language instruction that facilitates social skills
DDAG6.S2 Provide individuals with developmental disabilities/autism spectrum disorders
strategies to avoid and repair miscommunications
Standard 7 Instructional Planning
Knowledge
DDA7.K1 Evidencebased career/vocational transition programs for individuaith
developmental disabilities/autism spectrum disorders
Skills
DDA7.S1 Plan instruction for independent functional life skills and adaptive behavior
DDA7.S2 Plan and implement instruction and related services for individuals with developm
disabilities/autism spectrum disorders that is both eaggpropriate and ability
appropriate
DDA7.S3 Use specialized instruction to enhance social participation across environment
DDA7.54 Plan systematic instruction based on learner characteristits;gsts, and ongoing
assessment
Standard 8  Assessment
Knowledge
DDAS8.K1 Specialized terminology used in the assessment of individuals with developmer
disabilities/autism spectrum disorders
DDA8.K2 Assessments of environmental conditions tpabmote maximum performance of
individuals with developmental disabilities/autism spectrum disorders
DDA8.K3 Components of assessment for the core areas for individuals with development
disabilities/autism spectrum disorders
DDA8.K4 Individualstrengths, skills and learning styles
Skills
DDA8.S1 Select, adapt and use assessment tools and methods to accommodate the abilitie

needs of individuals with developmental disabilities/autism spectrum disorders




DDAB8.S2 Develop strategies fanonitoring and analyzing challenging behavior and its
communicative intent
DDA8.S3 Conduct functional behavior assessments that lead to development of behavior su

plans

Standard 9 Professional And Ethical Practice

Standard 10 Collaboration

DDA10.K1

DDA10S1

Services, networks, and organizations for individuals, professionals, and families
developmental disabilities/autism spectrum disorders

Collaborate with team members to plan transition to adulthdbdt encourages full
community participation




Advanced Knowledge and Skill Set: Developmental Disabilities/Autism Specialist

Standard 1 Leadership and Policy

Knowledge

DDA1K1 Electronic print and organizational resources on developmental disabilities/autism
spectrum disorders

Skills

DDA1.S1 Prepare personnel and community members for interaction with individuals with
developmental disabilities/autism spectrum disorders

DDA1.S2 Promote high expectations for self, staff, and individuals with exceptional learning needs

DDA1.S3 Provide structure, on-going training, and support to families, professionals, and
paraprofessionals

DDA1.54 Oversee and monitor routines, schedules, and sequences of events and activities

DDA1.S5 Act as a positive role model for the acceptance, treatment and interaction with individuals
with developmental disabilities/autism spectrum disorders and their families

Standard 2 Program Development and Organization

Knowledge

DDA2.K1 General education curriculum and supports to facilitate the success of individuals with
developmental disabilities/autism spectrum disorders

DDA2.K2 Range of environmental supports that maximize learning for individuals with
developmental disabilities/autism spectrum disorders

DDA2.K3 Modify the verbal and non-verbal communication and instructional behavior in accord
with the needs of individuals with developmental disabilities/autism spectrum disorder

DDA2.K4 Activities and techniques for developing independent living skills

Skills

DDA2.S1 Apply inclusive principles in the education of individuals with developmental
disabilities/autism spectrum disorder

DDA2.S2 Develop and implement program plans to transition individuals with developmental
disabilities/autism spectrum disorder between settings across the life-span

DDA2.S3 Il dentify match between job requirements
characteristics

DDA2.54 Provide individuals with multiple job experiences




DDA2.S5 Implement instructional strategies that promote the generalization of skills across
domains and settings

DDA2.S6 Arrange program environments to facilitate spontaneous communication

DDA2.S7 Design and implement instruction that promotes effective communication and social skills
for individuals with developmental disabilities/autism spectrum disorders

DDA2.S8 Provide varied instruction and opportunity to learn play and leisure skills

DDA2.S9 Create opportunities and provide supports for individuals to organize and maintain
personal materials across environments

DDA2.S10 Organize the curriculum to integrate ind
and routines across curriculum

DDA2.S511 Identify evidence based strategies to increase self-awareness, and ability to self-regulate

DDA2.512 Il dentify evidence based str at-€eaernenationtob i n
activities, services and preferences

DDA2.S13 Design and implement program activities and techniques for developing independent-
living skills

DDA2.514 Plan and implement individualized and intensive programming that matches the
individual 6s needs

Standard 3 Research and Inquiry

Knowledge

DDA3.K1 Current etiology and practice based research specific to developmental
disabilities/autism spectrum disorders

Skills

DDA3.51 Interpret and relay research findings in layperson terms or jargon free language.

DDA3.S2 Remain informed of current research, legislation and debate concerning developmental
disabilities/autism spectrum disorders

Standard 4 Individual and Program Evaluation

Knowledge




DDA4.K1 Criteria used to diagnose or identify the continuum of developmental disabilities/autism
spectrum disorders as defined by the most current version of the Diagnostic and
Statistical Manual

DDA4.K2 Ethical implications and obligations related to diagnosis and identification of an individual
suspected of having developmental disabilities/autism spectrum disorders

DDA4.K3 Comprehensive assessment including specialized terminology and assessment tools

DDA4.K4 Importance of ongoing evaluation of strengths and needs in varied contexts

DDA4.K5 Conditions for individuals who are dually diagnosed with developmental
disabilities/autism spectrum disorders and mental health

DDA4.K6 Comprehensive transition assessment including identification of external agency
assessment sharing

Skills

DDA4.51 Describe the core and associated characteristics of individuals with developmental
disabilities/autism spectrum disorders

DDA4.S2 Describe the distinguishing features of disorders on the autism spectrum

DDA4.S3 Identify conditions that co exist between developmental disabilities and autism spectrum
disorders

DDA4.54 Conduct non biased assessment

DDA4.S5 Use information from assessments and educational records to design instruction

DDA4.S6 Collect, interpret and use data to document outcomes for individuals with developmental
disabilities/autism spectrum disorders, and change programming-as indicated with family
and team

DDA4.S7 Share a thorough profile of the individuals with developmental disabilities/autism
spectrum disorders with their family and the current and future educational team(s)

DDA4.S8 Conduct functional behavioral assessments (FBA) to determine what initiates and
maintains a challenging/interfering behavior

DDA4.S9 Uses assessments information from a variety of school and external agency resources to
make transition recommendations

DDA4.510 Articulate awareness of and the impact of mental health disorders on individuals with
developmental disabilities/autism spectrum disorders in collaborating with family and
colleagues

Standard 5 Professional Development and Ethical Practice




Knowledge

DDA5.K1 Benefits of low- to high-technology across all areas of development

DDA5.K2 Criteria for evaluating effectiveness of interventions and strategies with individuals with
developmental disabilities/autism spectrum disorders

DDA5.K3 Impact of core and associated characteristics of developmental disabilities/autism
spectrum disorders on family dynamics and functioning

DDA5.K4 Critical social and ethical issues that impact the education of individuals with
developmental disabilities/autism spectrum disorders, families and professionals

Skills

DDA5.S1 Teach others to actively engage individuals with developmental disabilities/autism
spectrum disorders in individualized education and life planning

DDA5.S2 Teach others to use individual strengths to reinforce and maintain skills

DDA5.S3 Model use of and implementation of assistive technology and augmentative alternative
communication to aid in individual 6s com

DDA5.54 Mentor others to teach unstated rules and customs that govern social behavior

DDA5.S5 Provide professional service through leadership in the field of developmental
disabilities/autism spectrum disorders

DDA5.S6 Provide service to the profession through leadership activities in professional
organizations

Standard 6 Collaboration

Knowledge

Skills

DDAG6.S1 Coordinate processes that encourage collaboration needed for transition between
settings

DDAG6.S2 Provide leadership in collaborating with individuals and families around the issues of
sexuality

DDAG6.S3 Collaborate with families and other team members in non-judgmental ways to make
informed decisions about interventions and life planning

DDAG6.S4 Promote collaborative practices that respectt h e f a mi | gydamics;and values e ,
and the impact the diagnosis may have on the family

DDAG6.S5 Connect families and professionals to educational and community resources







Appendix D: State & District Information

IDEA broadly defines how special education sensbesild be provided. However, states have the
flexibility under IDEA to create their own service systems as long as they comply with the federal
regulations. This section provides an overview of the servistems for children with ASD in California,

Geadgia, North Carolina, Texas, and Virginia



CALIFORNIA

z

Educational Definition of Autisrd Il OO2NRAY3 G2 [/ FEAF2NYALIQa adl i
[A Pupil with Autism] is a pupil who exhibits autidike behaviors, including, but not limited to,

any of the followilg behaviors, or any combination thereof:

(1) An inability to use oral language for appropriate communication.

(2) A history of extreme withdrawal or of relating to people inappropriately, and continued

impairment in social interaction from infantlgrough early childhood.

(3) An obsession to maintain sameness.

(4) Extreme preoccupation with objects, inappropriate use of objects, or both.

(5) Extreme resistance to controls.

(6) A display of peculiar motoric mannerisms and motility patterns.

(7) Seltstimulating, ritualistic behavior.
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requires special education services.

Numbers of Students with ASD Serve8tudents withautism, ages 21, constitutethe third

largest component of special education eligibility. For the 2008chool year, 59,690 students

with autism were being served or 8.8% of the total disability populatib680,164. Between

the 200708 and 200910 school years, childradentified with autismincreasedoy over 29%,

while the total disability population increaséxy only .3%.A 230% increase occurred between

the 19992000 and 2002010 school years.

Support Service StructureSpecial EducatioLocal Plan Areas (SELPAsyegienal consoria

that provide special education support to membertdits. Currently, 119 SELPAs provide
services in Californjavith Los Angeles county alone having 16. SELPAs are required to develop
a plan that ensures stlents within their regionseceive appropriate services. They also provide

a range ofkervices typically including evaluation, interagency coordination, transition planning,
and personnel development.

California also has three regiorthgnosticcenters that provide support to local districts and
families for assessing children with autism and ottlisorders fttp://www.dc-cde.ca.govy.

Task Force ¢CKS /FEAT2NYAL { dzLJS WNatismiABweanSGommited t dzo f A (
was created in 2006. Composed of school personnel, service providers, medical personnel, and

other stakeholders, the group completed a statewide review of ASD policies in California in 2007

and provided recommendations in threeeas: Policy ChangeSreation of a Statewide ASD
Clearinghouse, and Training & Technical Assistdrtge/(www.cde.ca.gov/sp/se/as/saac.a3p

Statewide ASD Clearinghousd@he Autism Advisory Comttée recommended creating a
statewide clearinghouse for ASD. Legislation establishing the California Autism Spectrum
Disorder Clearinghouse was passed in 2008 but subsequently vetoed.


http://www.dc-cde.ca.gov/
http://www.cde.ca.gov/sp/se/as/saac.asp




